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PREFACE

| “There has been a lack of hard data about the productivity of our schools, and their evaluation
’ has thus been more in terms of what goes into the process of education rather than it’s outcomes.
This lack of simple accountability hampers efforts to reform public education at all levels. The

need to develop and support the procedures to permit accountability in public education is one

; of our most important tasks.”

James B. Allen
U. S. Commissioner of Education
1969 - 1972

_Format and Production by Theresa Benedek--

il




INTRODUCTION

A recent concern in education has been accountability. With reduced funding and reduced
school populations, programs are being assessed for their value to the total school system, and any
program which is not rated highly is phased out. Some programs may be of great value to the
school program, but the administrators and teachers who have been involved in these programs
have been unable to demonstrate the value of the program to the education of students. They may
have applied an incorrect evaluation technique or may have been unaware of techniques for evaluation
which would assess the value of the program to the school system. Many school librarian/media
specialists may be in the group of teachers who are unaware of techniques for evaluation for, tradi-
tionally, evaluation for the library/media program has been a circulation count or a record of number

of reference questions answered.

For many years school librarians provided books for the students and teachers within their
school buildings. Although in the early sixties more and more librarians added forms of information
other than books to their collections and many adopted a new title, media specialist, the emphasis
remained on the circulation of materials to students and teachers. Today’s librarian/media specialist

must provide a program

designed to assist learncrs to grow in their ability to find, generate, evaluate,
and apply information that helps them to function effectively as individuals
and to participate fully in society. (Media Programs, p. 4)

Furthermore, the librarian/media specialist must be able to apply evaluation techniques to the program
to determine program quality which “is judged by its effectiveness in achieving program purposes.”

(Ibid.)

Not only the stress on accountability but also the more recent evaluation requirements of PL 93-
380 (Title IVB and C) have helped some librarian/media specialists recognize that techniques for the
evaluation of programs and services in the school library/media center have been, at best, inadequate.
While personnel in these library/media centers may have been aware of and have used standards or
guidelines developed by state departments of education or national library and media associations as
well as evaluation instruments designed by regional accrediting agencies, traditionally, such persons
have ot been aware of nor have made extensive use of other evaluation techniques. An Institute
in Evaluation Techniques for School Library/Media Programs, sponsored by the U.S. Office of
Education in cooperation with the Pennsylvania School Librarians Association was held in July, 1976

at the Graduate School of Library and Information Sciences, University of Pittsburgh.




The goals of the institute were

to apply an existing evaluation design to a specific situation
to adapt an existing evaluation design to a specific situation

to develop an evaluation instrument to test a given research problem based
upon a statistical design

to translate data into machine readable format and analyze with a prepackaged
computer program

to critique research designs

to design a research project

School librarian/media specialists were given an opportunity to learn evaluation techniques and to
devise evaluation strategies and instruments for existing and future programs and services. Participants

were

to become aware of areas of school media programs and services that could be
evaluated both quantitatively and qualitatively

to be introduced to simple research designs and to the preparation of data for
machine readable format as well as computer packages that handle data

to be given the opportunity to develop a research design
Data were analyzed via a computer terminal, and a report ol the findings was discussed.

When the institute was funded, the suggestion was made that this training method could serve as
a model for similar sessions and that an outline of the activities of this institute and a presentation of
the discussion questions could serve as a format for others who need to plan training and inservice

sessions in evaluation techniques.

While the institute sessions were recorded, outline form rather than complete text was chosen
for this report. It was determined that conceptualization in outline form would be more easily

replicated than attempting to follow the complete text.
The format of this report is as follows:

1. Basic information is given in the narrative.
2. Discussion questions for participants are enclosed in boxes

3. Activities to be carried out by the participants are enclosed in *¥¥¥dkkakkrx




IMPORTANCE OF EVALUATION

Evaluation is the only rational approach to educational assessment and decision-making, Eval-
uation will provide a means to make choices. If what is planned to be an improvement is attempted,
results of this “improvement” must be verified, Educational institutions have long been eager to
adopt innovation, which are usually untested or inadequately tested and yet eagerly attempted, As
a result, we should not be surprised to find that in 1976 the battle cry is “Back to the Basics.”

The year 1976 is also in the era of accountability, the need for objective evaluation of education
programs to determine cost effectiveness. The design of ESEA Title IV has mandated the school
librarian/media specialists’ effective evaluation of the school library/media program, plans for change
and improvement which does or does not occur. New Title IV legislation requires the use of evaluation

techniques to determine program needs before proposing the expenditure of Title IV funds for

Congress is consolidating funds and stipulating local discretion in their use, has also
required that evidence of the impact of these monies be demonstrated by the local
education agency. . . . The development of goals, objectives and evaluation strategies
for measuring impact of Part B funds thus becomes a necessary part of the application
process. (Information and Instructions ESEA Title IV P.L. 93-380, Pennsylvania
Department of Education [1975?] unpublished, mimeographed, p. 4.)

A. Jackson Stenner has defined evaluation as “the process of clarifying a set of information needs,

and collecting, analyzing, and reporting information to alleviate those needs.” (An Overview of Informa-

tion Based Evaluation: A Design Procedure, Arlington, Va., Institute for Development of Educational

Auditing, 1972, p. 4.) If evaluation is a “process” then it must be an ongoing, continuous activity. This
process will require resources which implies expenditures. It may not be an expenditure which one sees
as a fiscal item written into an accounting journal in the same way one would see the expenditure for
purchase of testing materials for the guidance department’s evaluation of students, but the activities
involved in the evaluation process will take the time of teachers, students, administration, parents, as
well as the librarian/media specialist. Time is an expense although no physical record may be made of

cost of time.

One should not evaluate an activity once, and finding it to be successful continue the activity
year after year assuming it is still successful. On the other hand, if the evaluation activity is not suc-
cessful, these results should not be stored away or ignored, but must be discussed in an attempt to im-
prove, modify, redesign and retest to see if modifications could bring about success of the activity. Thus
evaluation can offset or alleviate problems encountered when programs, both established and innovative,

appear through testing to do little or nothing to further educational achievement.




In today’s world, needs must be clarified with valid data. No longer can the librarian/media
specialist exist with the assumed justification that the library/media center is a good place simply
because it’s always been a good place and that’s true because it says so in the literature--particularly

library literature. Program assessment must be designed to clarify program needs.
The first step in evaluation is deciding what to collect.

WHAT TO COLLECT

An overabundance of information exists which might be collected. The researcher must consider
three influences upon data collection. The first consideration is the amount of information to be
collected. For instance, what can economically be collected? The opinions on several subjects of
every student and teacher in a 3,500 student high school might be interesting and informative, but
analyzing that quantity of data could be impractical. Also, if one queries every student and teacher
cach time one wishes to analyze a change in service, the public relations image of the library/media
center will quickly become negative. Therefore, decisions must be made about what items are to be
collected. In other words you must decide what you need to know and how you plan to use it. This

involves an analysis of what the problem is. It further involves how you plan to test it.

Researchers must also decide the items to be coilected based upon the methods planned for
analyzing the data. Statisticians suggest that the method of analyzing be chosen before data is collected,

for several reasons. Among these are

1. The method of analyzing should dictate the type of data collected, the amount of data
collected and the manner by which the data is collected.

2. The method of analyzing will determine what the researcher can say about his results.

3. The method of collecting and analyzing will determine if the results are generalizable
to other populations.

A last consideration on what to collect is the person to whom you are to report. Evalua-
tions are meaningless unless they are communicated to the appropriate administrator. One must
realize that the recipient of the information may choose to interpret data to fit preconceived ideas.

On the other hand, the person receiving the data may not be interested in the information collected and
would have preferred another type of study.




EXISTING EVALUATION AND MEASUREMENT INSTRUMENTS

A number of existing evaluation and measurement instruments have been published nationally
by associations and individuals. Workshop participants should have an opportunity to scan what is
available but more importantly should be able to

Understand the type of data required by the instrument,

Realize the amount of effort needed to collect the required data.
Assess what the instrument does measure,

Assess what the instrument does not measure.

Administer the ‘“‘so what” test, 1. e., what do you do as a result of the experience.

Also, in evaluating evaluation, one applies four criteria: validity, reliability, timeliness and credi-
bility. Validity is determined if the information retrieved is what the decision-maker needs. Reliability
is vstablished if the information can be reproduced. Timeliness is determined if the information reaches
all decision-makers who need it, when they need it, and credibility is judged if the information is trusted

by the decision-maker and by those he must serve,

Participants should also understand the difference between formative and summative evaluation
and should be able to classify and evaluation instrument or technique as one of the two categories or
a combination of methods. More importantly, participants should be able to understand how summative

instruments might be adapted into a more formative evaluation process.

Formative evaluation is the continual collection, assessment, and reporting of appropriate informa-
tion to the person in charge of decision-making. This information should assist in the establishment of
values or priorities among alternative courscs of action DURING THE LIFE OF THE PROGRAM rather
than after the program is completed. Judicious changes in programs may change a failing plan into a

successful program.

Summative evaluation is used to determine the effectiveness of the project or the program AFTER
it has run its full cycle. Summative evaluation which is conducted without regard to the total context
in which the media program functions has very serious limitations, Summative evaluation happens
AFTER the program has been finished and, since no formative evaluation was done, no changes in the
program were made based upon evaluation. Such changes might have contributed to the success of
an otherwise unsuccessful attempt, or even greater success of a program which appeared to be only

moderately successful.




be given by the presentors and the participants--describing how the particular instrument has contributed

to or been of little use to a specific program.

-6 -

INSTRUMENTS ANALYZED *

The following instruments were introduced. Included here are some of the points made concerning

what is measured and what is not measured by each technique. Examples of the “so what” test should

Standards as Measuring Instruments

Points to discuss include:

1. who creates standards

B

how are standards enforced

A discussion may be held concerning the role of standards in evaluating programs.

how are standards approved or accepted

what progress is made as a result of the publication of standards.

1. AASL/AECT, Media Programs District and School **

What is measured

1.

9

quantitative figures for materials and
equipment

. ‘“*access to” titles rather than *“in

building” collections

. New jersey

What isn’t measured

b~

condition of collection und equipment
quality of collection and equipment
relevance of collection to the curriculum
currentness of collection

This is a sample of a state’s attempt to adapt the quantitative guides given in the 1969

national standard.

What is measured

quantitative

3. California

In this example, California has drawn upon national standards, but these standards have been

What isn't measured

L. same as preceeding example

adapted freely. The title is a misnomer as only three pages treat qualitative concerns.

*Sample pages from most instruments which are discussed may be found in Appendix A.
**Complete citation may be found in the Bibliography.




What is measured What isn't measured
l. %argely quantitative _ quality measures nol measured in depth
2. introduces growth over time: whether increase in budget was adequate

3 years ago, 2 years ago,

last year, this year.

measures collection size

introduces location of collection:

district or building level

5. introduces a grid scale for overall
look at program

use of space
inflation rate versus budgert increases
how well budget is spent

G
VR NIWEN

4. Nebraska

The Nebraska guide is the result of a complete revision and compilation of many other instruments

and newer techniques.

What is measured What isn't measured

1. comparative figures for budget 1. actual impact on teaching units and student
expenditures over time learning

2. services, staffing and collection rated 2. precise ratings or evidence to general philosophical
on a five point scale from superior to poor. statements (merely yes, no) for many items

3. program components against a five level 3 the impact of federal money on budget and
continuum of progressive quality- maintenance of local effort.

statements

4. side-by-side comparison of quantitative
figures (building level with state,
regional and national)

5. attitudes and opinions of students and
teachers.

5. AECT

The AECT instrument draws heavily upon the Nebraska instrument using many of the same

features but does draw upon the 1975 national standards.

What is measured Whai isn't meusured
1. percent of quantitative figures met . any one aspect of program comprehensively
by building (measured against state and or in detail

national)




6, Fulton...

One of the most used. An earlier evaluation instrument

What is measured What isn't measured

1. best professional judgement of
program position along a continuum
of descriptive statements trom poor
to exemplary

1. any judgements based upon objective data

OTHER MEASURES OF QUANTITATIVE PROGRAM ASPECTS

Participants may be introduced to a list of objective data types which might be collected in

quantitative assessment. These measures include:

Time

Outputs
Occurrances

Items
Successes/Fulures
Facilitics (space)
People

Money

Examples: Time - How long it takes to answer reference questions or catalog a book

How long it takes {rom the time a teacher recommends a filmstrip unul
the Library purchases it and makes it available for use.

Output - The number of books cataloged,
The number of cards filed.

The number of books stolen,

Occurrences -- The number of times a certain behavior or activity takes place
(use of card catadog, number of children looking for magazines,
number of puppet shows)

The number ol booktalks given.
The number ol reference questions answered.,

The number of stories told to the number of students listening
{one story to 500 or ten stories to five)




Items -- Number of books, filmstrips, chairs . . . (Best here to standardize
counting according to guidelines given in Seibert, Ivan N., Handbook X . ..

Success/Failure - Number of reference questions answered/unanswered.
Number of requests for equipment which were filled/unfilled.

Number of compliments/complaints (how do you count *“golden
silence?”’)

Facilities (space) - Number of square feet for circulation area.
Number of square feet for production area.

Number of students who can be seated in the reading room.

People -- Number of staff members.
Number of volunteers.
Number of students.

Number of teachers.

Money -- Amount spent per pupil from local funds.
Amount spent per pupil from federal funds.
Amount given as gifts.
Cost of materials.
Cost of services.

Cost projections of alternative methods of doing tasks.

*****************************************************************************;

Participants need to be given some experience in designing what, how much, and for what
reason to collect quantitative data. Practice may be given by having them use a matrix as

*
* *
* ¥
% *
* *
* follows: *
*
% *

********:***********************************************************#********




WORK SHEET

CRITERION OR
OBJECTIVE

WHAT TO
MEASURE

HOW TO MEASURE:
TIME ,OUTPUT, . ..

WHAT DOES IT
MEASURE

WHAT DOESN'T
IT MEASURE

S0 WHAT

SUMMATIVE
OR
FORMATIVE

- 01




SUMMATIVE

CRITERION OR WHAT TO HOW TO MEASURE: WHAT DOES IT WHAT DOESN’T SO WHAT OR
OBJECTIVE MEASURE TIME ,QUTPUT, ... MEASURE IT MEASURE FORMATIVE

Increase usage of Pre and Post measures | Qutput—-number of If circulation raises by {Quality of usage, Not a very revealing Summative

audiovisual equipment] of equipment circu- circulations on daily |desired amount impact on teaching, measure of program.

by 10 percent lation basis on calendar or whether the equipment

cards is really used Rethink the objective
Perhaps it was merely
checked out.
Amount of usage and | Time—-put clock on Time that projectors | Quality of usage, Gives concrete figures | Summative

Have enough 16mm
and spares to handle
requests at current
usage levels

need for backup
quipment with a
projector for replace-
ment

each projector to log
usage hours.

Output-Number of
citculations of 16mm’s

Success/failure--
How many requests
for projectos could
not be satisfied

Money—Cost of re-
placement machines,
cost of projectors per
usage

are actually operating.

Number of projectors
needed to satisfy
requests

Cost of equipment
for this service

Who is using the pro-
jector (only English
teachers?)

How many projectors
are needed if usage
levels increase because
of inservice training?

and cost figures to
keep equipment usage
at status quo level--
program projection
and improvement
lacking

Note:

Could be formative

if part of a continuous
program of measure-
ment, improvement,

measurement,

improvement
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Quantitative measures are important for measuring many aspects of program in order to make
sound decisions for program improvement. While they do not reveal quality, quality will be non-
existent if quantitative measures are not present and meaningful: children can’t read widely without
books at their disposal; reading skill will not increase if progressively difficult books are not available ;
children won’t read unless they are given time and encouragement to do so; teachers won’t use 16mm

projectors if there are never enough to go around or if they constantly break down.

Participants should discuss thoroughly several difficult but program-

important problems:

1. determining how the more complex issues can be measured

guantitatively.

2. questioning the collection of normal statistics such as circulation
counts, numbers of reference questions, and others, unless these

statistics are contributing to evaluation of specific program objectives.

ok o ok ok ok ok ok s ok ok o 3K ok ok 3K sk ok ok ok ok ok sk ok sk ok ke ke ok s ok sk sk s ke sk ok ok Sk sk ok ok sk ok sk sk ok ok sk sk ok ok ok ok e sk sk ok ok dk ok ok ok ok ok ok

Participants were given the assignment of designing as individuals or in
groups one or more qualitative measures that would have an impact on

*
*
*
*
*
*
*  decision-making.
*

*

*

*
*
*k
*
*
*
*
*

e ok sk ok ok 3k sk ok ok ok sk o ok ok ook ok ok ok ok ok ok ko ok okok ok ook sk ok ok ok sk ok ok sk ok ok sk ok ks sk sk sk sk ok ok sk kok sk ok




LIESENER’S TECHNIQUE I--QUANTITATIVE SECTIONS

Liesener has designed some valuable steps which reduce the total effort (time) and expenditures

for a wide variety of services into actual cost figures which can be very useful in program modification.

Liesener’s model (p. 50) can be explained and enough of his steps described
to make the quantitative measures that he advocates meaningful.

i***********************************#**********************************

Participants were given a set of dummy figures for reference materials and time
spent on reference which can be placed in Liesener’s Data Collection Guide? and
practice figures follow. Participants learn to place their data into the costing

matrix3

Note: this aspect of Liesener’s work can be adapted into a number

of quantitative measurements which participants may need

for their own program improvement such as costing out time
spent on circulation tasks to see how much of the professionals
day and budget is being expended on this task. Such analysis
may lead to a streamlining of circulation procedures, the hiring
of clerical staff, the use of student or parent volunteers in order
to free the librarian/media specialist to work with instructional
units or with individual students and teachers. The possibilities

>
*
*
*
*
*
E 3
*
*
*
*
*
b
*
*®
*
*
*
*
*
*
%*
are endless. ::
*
*

*
*
*
*
*
*
*
*
*
*®
*
*
&
*
*
*
*
*
*
*
*
*
*
*
*
*

*********************************************************************

Credit Line: The sample(s) from A Systematic Process for Planning Media Programs, by James W,
Liesener, are reprinted (used) by permission of the American Library Association; copyright 1976
by the American Library Association.

lLeisener, James W., 4 Systematic Process For Planning Media Programs, Chicago, ALA, 1976
2Ibid., pp. 115-128

31bid., pp. 129-151.
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PRACTICE DATA FOR COSTING OUT REFERENCE SERVICE
WITH LIESENER COSTING METHODS

REFERENCE HOLDINGS
NUMBER NUMBER |[TOTAL NO. AVERAGE
CURRENT ITEMS ITEMS ITEMS COST UNIT
HOLDINGS |REPLACED ADDED PURCHASED| RANGE COST
ENCYCLOPEDIAS 4 sets 1 set none one - $225.00
BASIC TOOLS 175 10 15 25 $5.00-25,00{ $13.00
1
INDEXES (reader’s 1 0 1 $25.00 $25.00
guide)
EXAMPLE:
Hour Activity
9:00-9:45 1I. B.
9:45-10:00 ILE. 3
10:00-10:30 1. D.
Day Date Day Date Day Date
Hour Activity Hour Activity Hour Activity




IL.B.
I1.C.
I1.D.
IL.E.

ILF.

15 -

Categories of Reference Service Tasks - Liesener

Assistance in identifying and locating materials in centers

Assistance in identifying and locating materials not in centers

Alerting the user and current awareness services

Bibliographic and searching assistance

1.

ARl A

7.

computer searching fees or time costs

assisting users in compiling bibliographies

performing simple subject searches

compiling exhaustive bibliographies

evaluating materials andfor preparing annotations or critiques
preparing bibliographies or state-of-the-art review

computer searching activities

Answer services

1.
2. answering more complex and time-consuming questions
3.
4

. conducting research and development studies

CATEGORY

I1.B.
iI.C.
IL.D.
IL.E.2
ILE.3
ILE.5
ILF.1
II.F.2

ILB.

11.E.3
IL.E.4
IL.F.1
I.F.2

answering simple fact questions in person or by mail

using informational retrieval systems for answering questions

Sample Data Collection

Professional
TIME SERVICE OUTPUT OPERATIONAL UNITS
Day 1
38 min. 19
10 min. 2
1 hour 1
10 min. 3
15 min, 4
35 min. 1
40 min. 15
20 min. 3
Day 2
20 min, 16
30 min. 8
15 min. 1
1 hour 30
35 min. 3

UNFILLED REQUESTS




CATEGORY TIME SERVICE QUTPUT OPERATIONAL UNITS UNFILLED REQUESTS
Day 3
ILB. 10 min. 7
I1.D. 20 min. 1
I1.LE.4 30 min. 1
O.E.5 45 min, 2
IL.F.1 30 min. 16 3
ILF.2 20 min. 2
Clerk
Day 1
I1.B., 1 hour 45 min. 85 10
II.F.1 30 min. 10 4
Day 2
II.B. 1 hour 45 min 72 16
II.LF.1 45 min. 16 8
Day 3
IL.B. 1 hour 45 min. 65 14
ILLF.1 45 min. 18 10
1 Professional works 7 hrs/day. Salary $14,000/year
school year = 180 days
1 Clerk works 7 hrs/day. Salary $5,000/year
school year = 180 days
Total budget for materials, equipment, supplies, repair, rental = $5,600,00
Note: Other figures are needed for final program costs.
TOTAL PROGRAM (SERVICE) COSTS
PERCENT OF VALUE
STAFF ONLY TOTAL TOTAL COST INPERCENT, .
I. ACCESS TO MATERIALS, EQUIPMENT,
AND SPACE $5,986 $10,086 41.0
II. REFERENCE SERVICES 7,749 8,324 33.8
III. PRODUCTION SERVICES 2,500 4,000 16.2
IV, INSTRUCTION 1,140 1,140 6.0
V. CONSULTING SERVICES 570 570 3.0




OTHER MEASURES LEADING TO MORE QUALITATIVE AREAS OF PROGRAM

Best Professional Judgment

Many evaluation techniques include best professional judgment as a measurement tool. It is
most often used with regional accreditation teams who examine quantitative and descriptive data
collected by a school, make observations of their own, and then use best professional judgment to

draw their evaluative conclusions. Obviously, the person doing the evaluation is important.

Best professional judgment is done by a judge(s) who

a. may be a friend--or an enemy

b. has much sympathy or little sympathy for the media center program
c. has an ax to grind

d. wishes to be very supportive of improving program

e, compares your program with his/her own

f, will be rated by “best professional judgment” (perhaps by someonec
in your school which is now being rated)} in the near future.

Participants will want to review the strengths and weaknesses of outside evaluators,
i.e., what’s good about an outsider evaluator, what can and cannot be expected

of them, what to do and not to do when you are an evaluator.

What are the advantages of an outside evaluator?

1. An outsider often carries more weight with the decision makers since
administrators may have more confidence in the outside evaluator,

9. An outside evaluator should have a less biased opinion and should be
less likely to need to make things look good.

3. The outsider may not be confined to the limits which could be imposed
upon the in-house staff member. The outsider could be able to evaluate
from a wider perspective.

4. The administration may be more likely to consider a report written
by an outsider who seems to carry more prestige or authority,




What can or cannot be expected of the outside evaluator?

The outside evaluator cannot possibly see the entire picture because the visit is brief.
Real issues could be missed. If the evaluator is a practicing professional he/she could make
an unconscious comparison to his own center, other places he has seen, or how he thinks the
program should be managed.

The outside evaluator cannot FORCE the administration vis-a-vis recommendations as part
of the final report to hire staff, increase budget, and other “miracles” which librarian/media
specialists would enjoy even though such a recommendation is based upon an analysis of the
present situation,

What should you do and not do when you are asked to be an outside evaluator?

If you are asked to act as an outside evaluator what do you look for in making your
appraisal?
the look of the facility; the atmosphere of the library/media center.
quality of collection? Are titles leftovers from Arrow Book Club, parent
donations from the attic or basement, discards when the high school moved
to a new building, or free filmstrips from pudding manufacturers?
students seem to know what to do in the library/media center?
students and teachers scem happy to be in the library/media center?

bulletin boards are attractive in the library/media center.

library/media center is reflected in classrooms in sights and sounds of library
materials in use and on classroom bulletin boards.

evaluator asks pre-determined questions of students, teachers, staff and
administrators.

apply evaluation forms designed for the visit or other evaluation forms.

A variety of evaluation techniques are available to the researcher. Among these are interviews,

observations, scales, and ranking, Explanations of these techniques follow.




Questionnaires
Questionnaires are a group of printed questions used to elicit information from respondents
by means of self-report. Questionnaires have several advantages over interviews:
less expensive
easy of preparation and distribution and tabulation
can be distributed without interviews
offers respondents an opportunity to prepare and revise their answers.
Researchers in school library/media centers are unlikely to use the most popular--the mail
questionnaire--unless you interpret putting a questionnaire into a teacher’s box as “mail.”
A “mail” questionnaire is susceptible to:
gross mis-interpretation
self-selection of respondents
carelessness

other forms of abuse

The researcher should confirm all data received and be suspicious of all data received.

Some other problems occur with questionnaires:

1. seeking data which could be better determined other ways;
asking opinions rather than evidence; asking for great quantities of
information.

2. respondent usually doesn’t know investigator, what he means, what he
wants to know. You may be unsure or mistaken in judging from the
responses what is meant by the answer.

5. how to get honest answers
a. ask questions in two different ways

b. guarantee anonymity which may bring more candor or less
concern for truth



If questionnaire is your BEST means

1. you must make questions (and answers} clear to your respondents (and
yourself) and as free as possible from different interpretations

2. maximize the number of returns.

| To insure clarity in questions:

1. provide careful directions to the respondent as to how to complete the
form and report the answers.

2. define all technical terms.

3. any deviation from above terminology should be reported to the
respondents ex: media center rather than library.

4. offer respondents a set of possible answers, but this stiffles creativity of
answers in many respondents.

5. on the other hand, allowing creative or free-style answers may result in
non-comparable answers.

6. read questions aloud to elementary students.

Pretest questionnaires to determine if respondents understood what was meant by the questions
and if you interpreted the answers correctly, If you change the questions, you must again
pretest. The pretest will help you

1. reword.
2. secure information about length of time it takes to complete.

3. help compile answers to open-end questions which could form the basis
for a check-list of answers.

To maximize the number of responses, motivate those who receive the form with the promise

of a compilation of explanation of the results,
Interviews

The interview is the purposeful conversation between the researcher and the respondent.

Advantages

1. You get the information directly from the person rather than vicariously through a
paper and pencil exercise.

2. You are able to see that the person understands exactly what you need to know
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Disadvantages

1. It is time consuming.
2. Data can be very difficult to code and reduced to quantitative measures.

3. The interviewer can ruin the data by introducing subtle or blatant bias.

Types Of Interviews

Structured (little deviation form planned questions)

a. Fixed alternative type: (Do you like to read? a. no, b, sometimes, c. yes)
(How many books do you read a week? a. 0, b, 1.2, c¢. 3-5, d. over 5)

b. Open ended items using a funnel question which guides or gives a situation:
(Compared to other school libraries you have used, what are some activities that
we provide that you find the most helpful?)

c. Scale items - these questions present a statement and seek some form of agreement
(I find it easy to check out a filmstrip projector to take home. SA A N D SD DK)

Whom Do You Interview

1. those directly involved in the project

9. those who should have been involved but were not for some reason

How Many Interviews Should You Schedule

1. All those involved if the group is small

2. A sample of those who were involved or should have been involved

Do’s And Don’ts For Interviewing

1. From Kerlinger, pp. 485-86

a. Each question must lead to the research objective (not counting those questions
designed to put the person at ease, etc.)

b. Ask the best type of question for the information you need (open ended, scale,
or fixed alternative)

c. Make the questions clear and unambiguous (one idea per question})
bad: What do you find the most fun and the most useful when you come to the media
center?
better: What is the most fun about coming to the media center?

d. Don’t ask leading questions
bad: What is the most fun about coming to the media center?
better: Do you have fun when you come to the media center? if yes, what things
do you do in the media center that are the most fun?
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e. Don’t ask things the person would not know
bad: Is the media specialist well qualified to hold this position? Asked of a
student or teacher.

f. Be careful about sensitive areas - use soft words rather than harsh ones
bad: Why do you think Mrs. Jones yells and screams at students?
better: Why do you think Mrs. Jones shows that she is upset with students?

g. Don’t make one answer socially desirable
bad: Mrs. Jones really knows how to tell stories well. Do you enjoy them?

2. From Goldhor

a. Don’t put too much distance between yourself and the person being interviewed
{dress, manner of speech, approach, friendliness - lack of)

b. Don’t reveal your own bias
bad: your answer hit the nail on the head

c. Don't interpret the answer you hear in terms of your own bias
(what I think you said is definitely what I’ve always believed)
bad: He said, “I hate libraries.” I heard, “libraries”, and replied,
“they are lovely places aren’t they?”

d. Try to check on the honesty of the person (follow-up questionnaires, observations, etc.)

How To Code Responses

1. Fixed alternative - easy - have coding instrument to mark during the interview.

Do you like to read?

yes no

boy

girl

2. Take notes - then try to categorize the responses into patterns

3. Tape record - transcribe - then categorize (extremely time consuming but more accurate)

1. Keep the responses annonomous if that is appropriate

2. Have participation voluntary
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Observation

Observation as a technique in research is the collection of data by the researcher who observes
the phenomenon first hand. l

Technigues

1. Decide on the categories of the things to be observed. You should be selective. Each
category should be defined carefully and some instances of it listed for the observer so
that he knows how to categorize it properly.

2. One need not observe all day every day. Take samples of time periods until you are
confident of the representativeness of the data.

3. The observer may rate behaviors or occurrences on a scale

unfriendly friendly efficient inefficient
1 2 3 4 5 .1 2 3 4 5

caution: rating scales can produce much error:
1. halo effect (I like you - you can do no wrong)
2. severity ( I don’t like you - you can do no right)
3. leniency (Her citation from the Reader’s Guide was almost correct - I'll give her credit
4

. central tendency - (she’s about an average story teller)

Do’s And Don’ts

1. Trim the bias of the observer down to a minimum

2. The observer must be knowledgeable enough to be able to recognize the behavior
or the occurrence when he sees it.

3. Don’t worry too much about the observed acting too differently when they are being
observed.

4. Don't try to have the observer try to collect so many categories of behaviors that the
error rate becomes unnacceptable

5. Be sure that you are measuring what you think you are (George is reading his textbook -
actually George is reading a comic book which is inside his textbook)

What Kind Of Data Might You Have

1. quantitative
2. ratings (best professional judgement)

3. ranking




Frequency
Yes Sometime yes
Regularly Occasionally
Daily Weekly
Always Frequently

Not operational Partially operational

Very extensively Considerable

Observed Not observed
Value Or Approval
Superior Above average

Very important
Entirely satisfactory

Much improvement needed

l

Somewhat important
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Scales
Sometime no No
Rarely Never
Monthly Yearly
Occasionally Seldom Never
Fully operational
Some Very little Not at all
Average Below average  Poor--missing

Of little importance  Of no importance

Usually satisfactory ~ Unsatisfactory/needs improvemen

Little improvement needed

I | |

Degrze of acceptance:

Unacceptable Questionable  Accept with reservations  Accept in general  Endorse
completely

Degree of implementation:

Not We akly Average Strongly Fully

implemented implemented implementation implemented  implemented

Adequate Inadequate

Excellent Good Average Fair Poor

Super cool Cool So-so Gross Super gross

Like

Dislike (the semantic differential)
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Attitude Scales

Note: One must realize respondents may not always be honest.

A. Likert scales (ordinal scales})

These are used to measure attitudes and usually employ five choices expressing agreement,
You may use other choices than the words “agree” or “approve”
Example: 1. SA A UN D SD

2. 1l.elementary 2, junior high 3. senior high 4, college 5. graduate school

B. Thurston scales

These are used to measure interval data. They may also measure favorableness.
They employ equal appearing intervals and ivolve judges who rate each item. An example

would be student scores compared to judges median score or “‘scale value,” These always
use many items.

Example:
Give a rating to each statement:
I believe that media centers are essential for effective teaching.

disapprove neutral approve

1 2 3 4 5 6 7 8 9 10 1r 12
T go to the media center because it is quiet.

disapprove neutral approve

1 2 3 4 5 6 7 8 g 10 11 12
I think that too much money is spent on media center materials.

disapprove neutral approve

1 2 3 4 5 6 7 8 9 10 11 12

G. Other items to consider:

A. Should your scale include the “don’t know” or “no opinion” ratings?
Advantages: provides rater with a “way out”

provides less error with other ratings

Disadvantages: more difficult to analyze

lets rater hedge




- 26 -

B. Positive to negative vs. negative to positive scales-which ones and why?

Statisticians usually recommend positive to negative.
Sometimes .negative to positive is good. For example children answering
Do you like to go to the library
4. yes sometimes no
b. no sometimes yes

“b” scale is better choice since most children will mark *““yes™ to scale “a” without

really considering the “sometimes” and “no™ responses.

Ranking
With this technique a person is given a number of items or statements and he ranks them
according to

agreement
value

frequency

For example: As a classroom teacher knowing that you can have only one specialist in your building
next year, rank the following specialists from 1 to 4 (1 is highest) according to which you would
rather have the administration employ

physical education teacher
music teacher
art teacher

media specialist
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STATISTICAL ANALYSIS

Statistics provide systematic, objective procedures for collecting, organizing, summarizing, and
analyzing large quantities of data that can be quantified. In addition to this, statistics reduces the
sheer volume of data to surmmary values which can be displayed on graphs or charts, or utilized in
decision making to greatly enhance the objectivity of that function. As such, statistics facilitate com-
munication and interpretation of what the data are really saying. There are even statistical procedures
which permit the extrapolation of findings far beyond the restricted setting in which the research was
actually done.

i***************************************************************************

The students have spent part of two days discussing the appropriate data to be collected

*
*
%
for program evaluation and a number of instruments were introduced for measuring *
. *
and collecting data. *

%

*

*
*
*
%
*
ES
*
%**************************************************************************

The actual data reduction and analysis was done on computing facilities at the University of
Pittsburgh. The Statistical Package for the Social Sciences (SPSS)4 was the particular package of statistical
programs utilized by the participants.

The objectives of this section will be to gain some understanding of some of the basic techniques that
are applied in statistical analysis, while concentrating on two of the simplest and most useful types. One
is the chi-square test of independence, the other a t-test of significant differences in the measures on two
groups, or the same group if two measures, one pre and one post, are to be used. The latter is commonly
used in evaluating experimental programs whereby one is interested in whether or not a new material, or
2 new method of instruction, or a new curriculum, has been instrumental in improving the performance
of students in the experimental program. The question being evaluated is, “Did the students in the
experimental group perform better (score higher on a standardized test) than students who received regular
instruction?”” The difference between a student’s pre-instruction performance and his post-instruction
score is called a gain score. The evaluation of the experimental program is based on differences in gain
scores between the “experimental” group who had the new material or method or instruction, and the
““control” group who did not. But before this will really make sense, one needs to know a little something
about some other concepts that interrelate to give the data analysis validity, reliability, and credibility.
Among these are: .

Some measurement theory

The concept of a distribution

4Norman H. Nie, C. Hall, ez, al., Statistical Package for the Social Sciences, 2nd ed., McGraw-Hill, 1970.
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Errors in making observations
Measurement scales

Sampling theory

Statistical hypothesis testing

Research design

The physical scientist
Observes a phenomencn
Decides on the properties to study

Formulates hypotheses about the properties relevant to the problem and
ignores others

Collects data and employs the scientific method to see whether or not the
data support the hypotheses

This is fine for studying phenomena/objects/organisms with fixed properties which can be measured

several times to check the accuracy of the measures.

Other phenomena, especially those in the behavioral sciences,cannot be studied more than once
in the same organism or object. The process of observing or measuring the phenomenon changes or
destroys the very thing that is being measured or evaluated. Controls must be introduced to insure that
the only thing which caused a significant increase in the gain scores for the experimental group was the

new materials or method of instruction.
It is especially difficult to measure and assess human responses to stimuli because humans never
react to the same stimuli exactly the way on the second encounter as they did at the first--a little

faster, a little slower, but never exactly the same.

Longitudinal studies, or time-series studies, which measure change over time offer a great deal
of potential for evaluation assessments.

Sources of Data for Evaluation Assessments

Effort is made to make observations and data collection under as natural conditions as

possible.
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Ratings
Surveys
Inventories or pencil & paper tests

Recorded data - psychological functions

Errors in Making Observations

There are a number of ways that sources of invalidity can work their way into the collection of data.
Some of these arc errors of observation. Some are human errors in which the mind fools the observer.
Examples of this psychological phenomenon are:

Habituation
Expectation
Suggestion

Even when great care has been taken to insure the accuracy of the measurements, and the appropriate
controls have been applied to the experiment, there still may be disagreements between measurements

which are repeated under identical conditions. These differences are considered to be random errors

of measurement and are attributed to chance.

Measurement Theory

Define: Variables and Constants
Differentiate between: Discrete and continuous measures
Measurement Scales

Nominal

Ordinal

Interval

Ratio

Interpreting Data With Descriptive Statistics

Descriptive statistics are quite easy to understand and very valuable in examining population

data. Workshop participants should understand the meaning of population {measuring all persons
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within the target group). Valuable techniques for looking at data include:

1. frequencies (23 said “yes”, 13 said “no”)

2. graphing data (bar graphs, line graphs)

3. percentages

4. ranking

5. measures of central tendancy (mean, median, mode}

6. Indicators of relative position in a distribution {Percentile, standard deviation)

Many workshop participants already are aware of and can compute most of the measures
listed above. What needs to be emphasized is that descriptive statistics should not be sold
short because they are simple to compute and are meaningful for interpretation. If
participants are not familiar with the above measures, some simple exampiles can be used
from actual school library situations to illustrate the use of the statistics. For example,
compute the percentage of children who read at least 100 books during the school year;
graph usage data of 16mm projectors to analyze peak usage loads and thus predict the
needed numbers of projectors at various times of the year; have children rank which of
ten books they like the best and compute the winner from their markings; what is the

percentile of children computed for library skills on national tests?

Interpreting Sample Data with Statistics |

Sampling Theory

When all members of a population cannot be measured or when it would be too expensive or
impractical to do so, a sample of the group may be measured to represent the entire population.
Almost all statistical techniques are based on random samplés of data. All researchers need to know
something about sampling and sampling theory and how random samples are obtained. Familiarity

with computerized random number generators or tables of random numbers is essential.

Strategy for Making an Objective Decision Using a Statistical Analysis

A test statistic is decided upon. A sample of data are collected and the statistics is computed
and compared with the tabled value for the appropriate degrees of freedom to see if the value of

the test statistic falls in the region of rejection for the null hypothesis.




Workshop participants should discuss the problems that will normally arise in using

sampling techniques in a school:
Problems of sampling within a class:
1. sample size will usually be too small unless the class is very large (100 or more})

2. it is very difficult to have an experimental and a control group within a class
because they will interact with each other in ways that can influence the outcome.

Solution: sample classrooms
1. determine the number of sections (heterogeneous groups)

2. are classes biased on treatment variable before you begin? If yes, throw
biased classes out from research consideration.

3. randomly assign classrooms to treatment

4. il a questionnaire is to be given, one third to one half of the classrooms should
be sufficient

5. if classes are homogeneously grouped then you must have individuals from all
levels. Many times this will require that a few students must be selected from
each group. If there happened to be two classes on each ability level, then one
could be selected from each level.

Warning: Before proceeding with an experiment, questionnaire, treatment, etc., the researcher
must have confidence that this sample is representative of the population and is not biased in a way
that will skew the outcome. There are sophisticated ways to check representativeness but they may
be beyond the scope of a short workshop. In the absense of these techniques, a common sense judg-

ment will have to suffice.

The T-Test

The T-test is a very useful and simple test to understand. Sample data are collected so that a
mean can be computed. For example, two groups of students are given two different types of library
skills instruction. Their test scores can be added up and a mean score for each group can be computed.
The question is whether the difference in the two mean scores is statistically significant. The T-test is

computed and compared with the tabled value for the appropriate degrees of freedom to sec if the

value of the test statistic falls in the region of rejection for the null hypothesis.

S
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Region of
Rejection

o L= 1.64

H the value of the test statistic is not large enough (larger than 1.64 in this case) to place it in the
region of rejection, then there is not enough evidence in the sample data to conclude that the material

or method of teaching resulted in a difference in gain scores large enough to be statistically significant.

In the example above where there are two different methods of teaching library skills used, one
may delermine by the t-test that one method is better than another. One must compute not only
statistical significance but also practical significance. Perhaps one method involves computer-assisted
instruction at a cost of $5,000 per student for one year. Perhaps the other method utilizes paper and
pencil exercises coupled with [ilmstrips and audiotapes and costs $10 per student per year. A trade-

off judgment must be made and that judgment is not always a simple matter.

The x2 Test of Independence

This statistical test determines whether or not the distribution of responses on unc variable is

independent of the way the individuals responded or were distributed on a second variable.

The data are arranged into a bivaniate frequency distribution.

Reading Ability

Sex _ Good Average Poor Toial
Male 14 24 16 50
Female 15 23 12 50

25 47 28 100

X2 = 6.52,df =2, p¢.05,C = .32




This information will be found on the computer printout after the participants run their programs.
It helps the researcher to determine objectively whether or not the way the students were distributed
over reading ability was independent of their sex. If the null hypothesis of independence is true, X2
with 2 degrees of freedom (df) will look like this:

Region of
Rejection

5.99

The probability of getting a X2 value that large or larger when the null hypothesis of independence

is true has a probability less than .05. Thus it would be concluded that reading ability is not independent
of sex for this sample of data.

The X2 test always requires frequency data and that frequency data must fit into a table such
as the following:

Booktalks were given to two groups of students; one in person, the other via
television. Students recorded the number of books they read two weeks before
the experiment and for two weeks after the booktalks. (The weeks were care-
fully chosen to avoid other stimulation or deterrents to reading.) The number
of books read by each group after the month’s experiment are recorded in the

following table:
Booktalks
In Person TV
I h]IIi'JC‘I Of Before 35 40
books read
After 65 42

X2=7063 df=1 critical value = 3.8
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Therefore, since our X2 value is greater than 3.8 it is significant. Inspecting the cells we find
that the in-person method of booktalks produced the best results. Practical significance must now
be judged. Did all students in the “in person” group read more or did just a few? What percent of
the students read more? What was the mean increase per child? (This could be tested statistically
by me and of the i-test.) Is the time used in giving in-person booktalks worth the results?

The Computer as a Tool to Aid in Analysis
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*
*+ A handout containing a model computer program from the Statistical Package  #*
* *
+ for the Social Sciences (SPSS) was distributed to the participants. *
* *
* *
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The concept of “canned” statistical programs stored in a library was presented. Job control
cards to call out and use these pregrams were explained. Organizing the data for keypunching on
the daia processing cards and the appropriate format statement to make the cards machine readable
were examined in turn. A verbal introduction to the available computing facilities, including the
card reader and printer in the Remote Job Entry (RJE) Station in the building where the institute
was being held, followed.
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Participants separated into groups by level, interest, and developed a project
based upon needs. Sample data were generated and applied to a worksheet.

*

* *
* *
* *
: Participants then key punched data cards and program cards. Data were :
+  analyzed through a SPSS program which applied t-test, chi square, and ANOVA  «
* *
* *
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Note: A sample program may be seen in Appendix B

Manual Tabulation and Computation of Statistics

It is not difficult with the help of a pocket calculator that has the normal arithmetic functions
as well as square root to compute the statistics if a computer is not available. An excellent source of
assistance would be a copy of Bruning, James L. and Kintz, B. L., Computational Handbook of
Statistics, 2nd ed., Glenview, IL, Scott, Foresman, 1977. Their step by step method can be followed
by the novice without difficulty. The novice would be wise to have the figures checked by someone

who knows something about statistics.
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Drawing Conclusions (Generalizability)

Results are only as valid as the care taken in planning, collecting, and computing the data. If
there is time and funds, a second project will be of value in supporting the findings. Care must be
taken to generalize the findings only back to the populations from which the sample is drawn, i. e.,
the findings in one school do not generalize to all students in the district, the state, or the nation -

only to the school from which those students were drawn.

Liesener Reconsidered

A number of aspects of the Liesner technique are not quantitative but do contribute to 2 more
qualitative assessment. Liesener’s usage of extensive input from users in his Step 3, “Determination
of service preferences and priorities in relation to local needs,” and later in his technique where he
reports back to the user what changes can be made in program (Step 7: communication of preferred
services currently feasible to total client group) is an attempt to achieve consensus in the evaluation

process rather than media specialits trying to create change alone.

Participants have rarely communicated as closely with user groups as Liesener
recommends and so will want to discuss how this might come about in their

particular situations.

PSES as an Assessment Instrument

Since Dr. Loertscher is the co-author of the Purdue Self Evaluation System for School Media

Centers (PSES), an introduction was given which summarized two research projects:

1. Loertscher, David V., and Land, Phyllis, “An Empirical Study of Media Services in
Indiana Elementary Schools,” School Media Quarterly, Vol. 4, Fall, 1975, pp. 8-18.

2. Stroud, Janet Gossard. Evaluation of Media Center Services by Media Staff Teachers
and Students in Indiana Middle and Junior High Schools, Ph.D. dissertation. W.
Lafayette, IN, Purdue University, 1976,

PSES is a survey of teachers, students, administrators and media staff which compares the perception

of these groups on numerous service statements in nine service categories, Each statement is rated on

a frequency of occurance scale (regularly, occasionally, rarely or never, don’t know).
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*************************************************************************

Participants were given a computer printout containing actual data obtained from a
school which had used the PSES technique. Participants were required to analyze
the data carefully, draw conclusions about the media center services in their school

and draw up suggestions for improvement.

Copies of computerized data reports that can be used in other workshops can be
obtained by writing Hi Willow Research and Publishing

Box 2243

Idaho Falls, Idaho 83401

*
%
*
#®
*
*
*
*
*
*
*
*
*
*
*
*
*
%*

Three techniques are used to analyze PSES data:

1. Comparison of user group means for each service to compare the overlap of

perception.
Media Staff Teacher view of
view of services services

} % of agreement
2. Graphing services frequencies for an “at a glance™ look for problem areas.
3. Analysis of which segments of users are being reached and which are not.

The “so what” test is applied to each of the three techniques. Participants find it easier to plan a

program of improvement for someone else before they attack one of their own.

CONCLUDING REMARKS ON STATISTICAL PROCEDURES
(A REVIEW)
Using descriptive statistics

When giving questionnaires, we can often just use %’s to understand the data.

“When I ask, the librarian helps me find a book I'd like to read.”

SA A ) D SD
%o %o % % %o
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*
*
*
*
*
*
*

*
*
*
*
*
*
*
*
*
*
*
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I- [est - requires two means which can be tested:

scores on tests, €.g., scores on a pretest and post-test

number of trials to criterion (how many times the student goes through the
instruction package before he gets 100% on the exam)

X2 requires frequency counts which can fit into a matrix at least 2x2

boy = girl
passed exam
flunked exam
SA A U D SD
Ex . .
if not at least b observations
in acell then combine some
Control cells as shown at the right

Nl:ber of students who answered

Statistical Significance vs. Practical Significance

Booktalks via TV vs. in person

before
Number of books

after

in person TV
35 40
75* 47
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Using hand tally method: x2=4.6 dfisl cwv.is 3.8 thereforc sig. at .05 using computer, it
prints the sig. level as .00265

Conclusion: something is significant but what? Inspect the cells to find the imbalance in the

cells and interpret.

Practically significant? compute:

materials costs for each method, then decide using best
time costs professional judgement

SQUIRT vs. no SQUIRT - measured by the number of hours students read

group one group two
SQIRT - NO SQUIRT

/

/ 5
Number of hours / f
daily / /
Mean time 45 min, 25 min.

Using hand tally method T is 6.85, c.v. is 3.45 thercfore sig, at .05 using computer the sig. level
is .049

Conclusion: something is sig. but what? Inspect means. Squirt the best,
Practically significant? Compute cost of squirt, measure against judged values and then decide,
Summary Comments on Sampling and Generalizability

Sampling in a school
Problems of sampling within a class

1. Sample size too small

2. Too much interaction between experimental and control group
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Probable solution: Sample Classes

1.

2.

Determine number of sections (heterogeneous groups)

Are classes biased on treatment variable already? Do not use.
Randomly assign classes to treatment.

One third to one half classes sufficient for questionnaires.

For homogeneous groups: get equal number at each level

sample individuals if you must.

Generalizability

Findings can only be generalized from the sample to the population of which it is a part.
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New Jersev

OLLECT ION
iaterials Goal Present Achieverent inp
local school
sooks At least 6000-10,000 titles
representing 10,000 volumes
or 20 volumes per student,
whichever is greater
Magazines

flementary school (K-6)

Elementary school (K-8)
Junior high school
Secondary school

All schools

40-50 titles (includes some
adult non-professional
pericdicals

50-75 titles

100-125 citles

125-175 titles

In addition: necessary
magazine indexes and
duplication of titles and
indexes as required

Newspapers
Elementary school
Junior high school
Secondary school
All schools

3-6 titles

6-10 titles

6-10 titles

One local, one state, and
one national newspaper to
be represented in the
collection

Pamphlets, clippings,
and miscellaneous
materials

(vertical file)

Pamphlets, government
documents, catalogs of
colleges and technical
schools, vocational
information, clippings,

and other materials
appropriate to the curriculum
and for other interests of
students

Filmstrips

500-1000 titles, representing
1500 prints or 3 prints per
pupil, whichever is greater
(the number of titles to be
increased in larger collecticns)

Smm films
Single concept
Regular length

1 1/2 films per studznt with at
least 500 titles supplemented
by duplicates




Sect. One - 3
49
SERVICES-SELECTION POLICY

A. A written statement hes been developed and accepted by the

school boerd to refiect basic gosls and objectives, to allow for

the handiing of complaints, and to assure quality selection of a

variety of meterieis and equipment.
8.
C. A policy statement has been drafted in general terms and does

not yleld itseif to specific interpretation.
D.
E. No policy statement governing selection exists.

COMMENT:

1. Is there an existing written policy statement? Yes No
2. Has it been revised within the past 12 months? Yes No
3. Is a copy of the policy statement on file within the

administrative office? Yes No
4. Do procedures allow for immediate sttention to

complaints? Yes No
5. Are forms svailable for registering complaints? Yes No
6. Are there written criteria to assure quality selection

of various forms of media? Yes No

Nebraska Guide July, 1973
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MEDIA PAOGRAM BUDGET SUMMARY

Check one of the following:  Building Level

I.  Budgtt (for media program onty)

School System Profile - 5

System Budget_____

enter the correct figures in columns ‘a’ and ‘b’ of the chart below to show actusl
. expenditures for the media program in the two yeers preceding the current yesr,
and In solumn ‘c’ to show the amounts budgeted for specific categories during
the current yesr. Specify years in all three columns. '

-

Il. REVENUE (other than local funds)

Two years | One year
' preceding | preceding jcurrent yr.
Itam(s) of expenditure current yr. | current yr.
197 - 197 | 197 -197 197 - 197
A. Line item totals*® A R s
1.  Library books and meterials $ $ '$
tine 54 2.2-9 '
2. Audiovisual materials
tine 56 2.2- 11
3. Books for new libraries **
lir@ 100 2.7 -4
4. Furniture and equipment
{not replacement)
line 101 2.7-5
{Report AV squipment only)
5. TOTALoflines1,2 3, and4
shove
8. . Per pupil expenditure for media
program materials and equipment.
Divide line 5 above with the ADM
$ $ $

A._ State Dollars

B. Federsl dollars (total of all funds
used for media program)}
Specify source by Title

- C. Other: Specify

*Line numbon,'thlehland corresponding codas have been taken from the Annual Finance

Report of Nebraska

biic School Districts [Foqm AFR).

**The term libraries used in line 3 is broadened in this guide to encompass all media

for new facilities.

Nebrasks Guide

June, 1974
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School System Profile - 6
Two years | Onas year
praceding preceding cusrent
=ltemis} listed by specitic category current yr. curront‘ V;- year
187 - 187 197 - 19 187 - 197
e s e : 3 2. ¢
A, Materials: $ $ $
1. Books
a. Hardback
b. Paperback

2. Encyclopedias/reference

3. Professional collection

4. Periodicals (subscriptions)

- 6, 16mm and 8 mm film

6. Filmstrips/siides/ransparencies

7. Recordings: audia, tape, diic

[
]

Video tapes/disc

9. Maps, giobes, charts, graphs, etc.

10. Microforms

11. Supplies

12. Rental of materials

13. Raw materials for production
\ )

¢

14. Other: Specify

Enter the correct figures for expenditures per category in this chart for the years preceding the current year in columns

‘a’ and ‘b’, and list budget figures for the current year in column ‘c’.

§. Equipment
1, Purchase

v
o
E 2. Rapair/ Replace
g 3. Rental
§ C.  Other (Specify if not listed below)
o

1, Protessional trgvel

Hi.

2. Institutional memberships

3. Professional growth (Exampie: workshops)

4. Other ‘

TOTAL ofabove $ $ $

E. PER PUPIL expenditure for media
{Divide line 'D’ by ADM.)
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Sect, One - 15

MEDIA SERVICES PROFILE

 To dewiop the MEDIA SERVICES PROFILE for the media program under
Suriderition, emter In the appropriste box in the chart below the rating (A, B,C, D, or
€) for sach media service recorded on the top of ssch of the preceding pages in this
Section. For example, if the service rating for SELECTION POLICY on Page 3 s C, an
"f'ﬂuldhplwdththmoftMMonmmmoml line isbeled
1""Selection Policy”. Aftor all twelve services have been rated and an entry made for esch
service in the chart, connect the “x’s” with a heavy line to compiete the MEDIA
SERVICES PROFILE.

Medis Service Rating

Media Serviom

Selection policy

jlhctbn procedures

Distribution

Aocessibility

_Organization

Inservice instruction

Direct teaching

Consultative services

Materials and equipment support

Prfduction

_ Dissemination

LAdm'inimtm services

Nebraske Guide Jung, 1974




92 MS / M EVALUATIVE CAITERIA | - 46 -

| | *Nu:tundﬁ.-m
A. In the table beiow, 831 in thess biaxks that are appticabls 1o the learaing media staff of your schosl.

T T Paar s,
y o L e ~ Tetal Hours |
. ey Number | Mumber i per Week
"lr: ‘ : N j
e

T B
B. Whe is responsible for eserdination otq-hunin:mdh servicss (name and position)?

C. Indicate the distribution of responsibilities !ior learning miedis services among other professional and nonprofes-
sional membets of the learning media staff.

h ] '

D. Do all membars of the learning media staff (both professional and nonpréfessional) have special training in their
areas of responsibility? Specify the extent and recency of the special training. !

E. Give evidence that the learning meth center has adequate space, equipment, materials, and budget. If there are
inadeguacies, indicate below the areas Qf greatest or most immediate need:

\
1. Space (such as areas for reading, yiewing, listening, instruction, individual study, shelving, storage of mate-
rials, processing and production off materials, and offices for personnel}.

2. Equipment (suck as projectors—mbtion plcture, overhead, opaque, slide, and filmstrip—screens, tape recorders,
TV sets, rec_ord players, radios, copy machines, study carrels, and materials production tools).




Juo/MS EVALUALIVE CRITLRIA
SECTION Vili » LEARNING MEDIA SEKVICES &3

3. Materials (such as books, magaszines, newspapers, films, filmstrips, Alm loops, slides, tapes, records, transpar-
encies, pictures, charts, maps, giobes, paperbacks, community resource file, programed instruction materials,
and special materials for the professional library).

4. Budget (adequate to fulfill requests of students and staff, provide normal repiacement and improvement, provide
for innovation, and meet accrediting agency standards).

F. What records are kept to indicate the use of the equipment and materials in the learning media center?

# G. Do the records show patterns or trends in the frequency of use of facilities, equipment, and materials? If so, indi-
: cate their significance for future planning.

H. Is the learning media center open to students and teachers at other than regular school hours? Explain,

Contipued on next pagr,




JTHS/MS EVALUATIVE CRITERIA

SECTION Vill + LEARNING MEDIA SERVICES 3
. 48 -
3. Materials (such as books, magasines, newspapers, films, filmatrips, ilm loops, slides, tapes, records, transpar-|
encies, pictures, charts, maps, globes, paperbacks, community resource fils, programed instruction materials
and special materials for the professional library).

4. Budget (adequate to fulttll requests of students and stalf, previde normal repincement and improvement, provide
for innovatiom, and meet accrediiing agency stondards), '

-

F.Wlutmmmwbmhunolthquimtuththlunlu-dhe-hﬂ

G. Do the records show patiorns ov trends in the frequency of use of facilitivs, equipment, and materisle? If so, indi-
cate their significanes for future planning.

H\Inthhnlu“mq-bmumm“ao&umnmwwhoun?lwhhl.

Continusd on nezt page.




California
Vi. Media Program Budget

49 .

In Part A, show actual media program expenditures {or the past three years plus budgeted

amounts for the current year.

A. Lotal funds
1. Audiovisual equipment (hardware)
2. Audiovisual materials (software)
3. Audiovisual replacement
4. Contract — audiovisual
5. Contract — library
6. Film rental
7. Telecommunications

8. Library books

Vi. Medis Program Budget (Cont.)
As Local funds (Cont.)
9. Library fumiture
10. Periodicals - subscnptions
11. Textbooks

12. Supplies

13. Building facility modification (describe)

14, Other

B. Total federal funds received
in the following programs

ESEA, Title |
ESEA, Title 11
ESEA, Title 111

NDEA, Title i1l

Three years | Two yean Last This
ago 1go year year
Three years | Two years Last This

ago 0o year yeur
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California ’
- B0 -

VIil. Media Program Inventory (Cont.)

B. Fadilities (Cont.}

11. Story telling area

12. Other (list)

C. Instructional materials

1. Art prints
2. Art objects
3. Books (Exclude all textbooks.)
a. Sets of encyclopedias and other reference
b. Hardbound
c. Paperback (all types)
d. Professional
4. Charts
S. Curriculum guides
6. Dioramas
7. Disc recordings
8. Documents
9. Films
3. 3mm cartridge
(1) Silent
(2) Sound
b. 8mm reel-to-reel
(1) Silent
(2) Sound

indicate
square
footage Adequate Inadequate
Number on hand
District Building
IMC IMC Total
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QUALITATIVE EVALUATION CHECKLIST

Poor Geed | Adequate | Excellent

Facter to be evaluated 1[2]314]s]e[7]8[oit0{i1l12]131415]1

. Appropriatenem of objectives of media program to district
philosophy and objectives

J—

2. Administrative support and commitment to media program

. Facilities

3
4. Personnel (numerically) .

a. Central office

b. Building level

wn

. Competence of professional personnel

a. Central office

b. Building level

6. Instructional materials

a. Quantity
b. Quality

7. Equipment

a. Quantity

b. Quality

—— 4—

8. Budget

9. Distribution system

a. Accessibility of materials

b. Accessibility of equipment : j i

- R VU VDY S VSR W PESR

10. Involvement of teachers in selzction of maicrials

—_ I }
12. Involvement of media personnel in curriculum decisions

13. Provision for inservice training activities

14, Staff effectiveness

15. Past evaluation procedures

16. Achievement of program objectives

]



A, Preliminary evaluation of the school library object ves

This evaluation is & tentat’.

tions made in Chapters 2 t. _

one and forme .he i1r-si step in the evaluation of the school library,
The fimal eveluation {see C pier 10) is to be xade after all fucts have been gathered end 211 evalua-

In the following chart, check for each cbjective of the school 1idrery the degree cf success with
¥ :h the objec““ve has been achieved snd the importance sttached to the objective, Estimating the
degr~e of success can be only & subjective appraisal since precise techniques for messuring this

fac . * 40 not exint,

Bw code for the smbols to be wsed in this appraisal is as follows:

A = Excellsnt 1 = Of utmost importance

B -~ Good 2 = Cf oonsidersble importance

C - Fair 3 = Of soxe importance

D « Poor

F « Not at all)

Meothods now being used by the libra-
Degree of successe rimn to achieve objectives: types of
in achieving library service, activities with
| obJectives Objectives of the school librery students and teechers, etc,

ABCDY
123
ABCDY
123
ABCDYF
123

Bujuue(g ¥

e

503 107 8pinD

Weibold ATelqr] [00Uog 4blg

- Zg —




Fulton - 53 ..

I. INSTITUTIONAL EDUCATIONAL MEDIA SERVICES

CRITERIA

OAn institution should have a program of medis services administered through
an educational media center, and sub-centers if such are needed, which
provide the faculty with an adequate supply of appropriate imstructional 4
materials.

°The educational media center should be & separate service unit that operates
at the same level as other major institutional services.

°An institution should have clearly defined policies, procedures, and
plans for its educational medis program including short-range and long-
range goals,

“There should be a sufficient nusber of professional media staff mewbers to
adeinister the esducational media program and to provide comsultative
services to am institution's eatire faculey.

A. Commitment to the Nedia Programs

@ (3 [3 The tastitution's educational media program does not offer the
services of a media center and no clerical or technical staff
members ars available to administer the educational mwedia pro-
gram.

J
LJ
&

The imstitution's educational media program comsists of media
services from a media center managed by clerical and techmical
staff members. The services are mot well coordinated and no one
person has been given administrative responsibility for institution-
wvide madia activities.

The institution's educational wmedia program comsists of a media
center with clerical and techmical staff. The program is directed
by a staff person who has some media training but not enough to
qualify him as an educational medias specialist., He reports to

the institutional administrator directly responsible for imstruc-
tiom.

&
(o
4

Mark only one of the twelve boxes

r—
-

¥

@ @ The imstitution has sa educational media program including a media
center and necessary sub-centers directed by an educational wedia
specialist who reports directly to the admimistrative officer in
charge of instruction. Me is provided with facilities, finances,
and staff essential in meeting the media needs of the instructional

program,
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' PROFILE SHRET

Mark only one of the twelve boxes

WEAX

Then turn the sheet to a horizontal position. This wili pic-

To develop a Profile image of your program, transfer your mark from each
item of the Evaluative Checklist to this sheet. Connect the marked squurcs by

straight lines.

Fulton
torially demonstrate the "peaks" and "valleys" of attaimment for your program.
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Sectiom IIX
I1tem A
Sectiom VI




~ 55 . PROFILE & BUDGET 13

MEDIA PROGRAM BUDGET SUMMARY
Building

District

BUDGET (for media equipment, materials, personnel, and services)

Enter the correct figures in columns “a™ and *“‘b" of the chart below to show actual ex-
penditures for the media program in the two years preceding the current year, and in
column “c” to show the amounts budgeted for specific categories during the current
year, Specify years in all three columns.

' 2yean 1 year Current
1.  Item(s) of expenditure preceding preceding year
current year current year
197 -197_ 197__-197_ 197__-197_
a b [ ]

A. Line item totals

1. Library books & materials

2. Audiovisual materials

3.* AV equipment (not replacement)

4.* AV equipment (replacement)

6. TOTALoflines1,2 3, & 4
shove

B. Per pupil expenditure for media
materiuls & squipment.
Divide line 5 by the enrolimeni,

C. Media Staff Salaries

*Note: Inciude not only portabie television equipment. hut siso cenirslized television installations.

II.

Revenue (current year only)

A. Total district budgel

1. State funding ]

2. Local funding

3. Federal funding

B. Media budget

1. District

2. Federal (identify)

b

C.

d.

3. Other (PTA, etc.)

Dragt Kelition
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SERVICES AECT - 56
Services: Selection Policy—II

{.] A. An approved statement is on file which establishes procedures for handling
challenges to materials on the basis of content.

[1 €. A policy statement has been drafted in genersl terms and does not yield itseif
to specific interpretation,

{1 E. No policy statement exists.

COMMENT:

Constraints io A (sbove! Cansule proposals to meet A




AECT - 857 . SERVICES &9

Services: Reference

[1 A. The media program provide‘s the expertise in information retrieval service to staff
and students in support of instructional objectives.

[J C. Reference materials are available to staff and students for seeking out information
but there is no service rendered to assist them in the compilstion of information.

d D.

(] E. Thaere is no provision for reference service.

COMMENT:

Constraints to A (above) Capsule proposals to meet A

1. Pacilitios--

2. Money--

3. People-- .
4. Policy--

”FG” l‘.‘d."f;l ]




AECT

. B8 - PERSONNEL

Part 2.—Media Duty Profile
Instructions for use
Part 2 of this section is entitled the Media Duty Profile and is intended to indicate
the involvement of media personnel in various assigned duties. The list of 30 tasks is only
a sample. For additional items, see the note at the top of the following page.

If the media program being evaluated is served through a single professional person,
use the letter “c” to signify that media specialist.

Example: 7. Instructs students in media skills. A B©D E F GH

Circle the letter or letters following each statement to identify the person(s) who perform
each task as a major assignment at the school level. Underline clearly in red (or other
color) to identify the person(s) who perform each task at the district level,

Example: 14. Produces graphic, photographic and
sudio instructional materials and
displays. As(@OpEFGH

Media Duty Profile
NOTE: The items below are illustrative oaly. Other or additionsl items may be used.

Coneuit the Behaviorel Requirements Aneslysis Checklist {ALA) and/or Jobs in Instruc-
tional Media Study (AECT} for items.

Media staffing references in these pages are as follows:

A Director of district media program ™.

B Head of school media program “==Certified

C Mediaspecialist -

D Media technician = ~ 7 7 N

E Media aide and/or clerk N

F Student aiie /“_ Noncertified support personnel
G Other

H Not Performed _/

Please circle the letter or letters following each statement to ilentify the person(s) whao
perform esach duty as a major assignment at the school level. Undertine in red {or other
color) the letter or letters following each statement to identify person(s) who perform
each duty as a major assignment at the district levol.

1. Confers with sdministrators and/or school board
conceming media operstion, programs and bud-

Bels. ... A B CDETFGH
2. Participates in  curriculum  development  and

Pevision . . . L A B CDETFGH
3. Designs learning materials . . . . ... A BCDETFGH

4. Helps to develop and implement proposals for
federal projects, programs and service units . . . . | A B CDETFGH




COLLECTION AECT - 59 ..

Tolal ¢ ollection

MATERIALS EQUIPMENT

a.  Base collection in the
school

y b. Basic recommendation—
] state or local (convert to
represent actual school
’ size)

c. Need (“b" minus “a”)

d. Rating (“a” divided by
ub") %

e. 1976 AECT/AASL Medis | 30000 items located | Shelving sndjer cabinets

Progrems: District & in the school or 40 | to accommodste s mini-
School recommendations | jooms ey user. mum of 40 itesss per stu-
dent, exclusive of text-
books.
f. Need (*e” minus '8") to
1975 recomnmendations
4. Acquisition plan to reach
goul (B’ or ‘e’ shove) 19 19 19 18 |18 __ |19

Consider—

Draft Kdition

S e



D e e R e e e

Community Comnselidated Schesd ‘Mﬂ 13
Palatine, Illinete

Recoumended Stamderd

Bosks o 5,000 titles per K-8 Bescurce Center, er,
Budget #502.32000 12 titles per puptl--rvkichever iz less
' {(Multiple copies purchased wmder
additiczal budget alletment)
-- {pfgmeo Bets 3.5 current sets {vithia 5 year publishing

date) per X-8 Resswrse Center

Periodicals K-8

15:20 K-8 including professional magasines

Student/Professional for K-6
. Budget #502.32290
Professional K-8 allotment

Magagines and books
Budget #502.32300

J

Specialized junier u 1a Dol budget

Newspaper, K-8
Bud“t #502.!290

2 titles per k-6 Bessurees Camter
3 titles per junior high Ressurce Cemter

3




APPENDIX B

HYPOTHESIS:

There will be a significant difference between the number of books read by students
prior to and following a book talk presented orally by the librarian.

Subjects were 30 students in a seventh grade reading class consisting of an equal number
of boys and girls ranging in I. Q. from low to high. (See tables.)
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AOOKTALK 29 JULeTH PAGF e
PILE  NONAME  (CREATYON DAYF ® 29eJUL=76)

GROUP
RFELATIVE ADJUSTED cum
ABSOLUTE FrEn SREQ FREQ Subjects = 30
CATEGORY LABFL toDF FrEg (eCT) (PCY) (PLT)
1, 30 109,90 100,0 100,90 (30 partlcipants)
louaw [ L 9 1 1) avewyy
TATAL 3o t0n,0 100,0
MEAN 1,000 3TD ERR 0,000 MEDTAN 1,000
Moot 1,00n $T0 DEv 0.000 VARTANCE 0,000
RANGE 0,00n MINTMUM 1,000 MAY IMUM 1,000
VALID CASES MISSING CASES )
I.-.'!9--.;-;.-—;I;..;;----t;..-;.--.--..-u-.--;--;--'-.D--..-.----.-O-.'.--.-..--.--..---..-.--'.-------’.'
BOOKTALK 29sJUL=Th PAGE 3

FILE  NONAMF  (CREAT(ON DATE & 29=JUL=Té)

10
RELATIVE ADJUSTED cum
ABSoLUTE fufg FrEQ FrREQ
CATEGORY LARFL coDE FREQ tptt) (PCT) (rcY)
. P i - I.Q. range
High I.Q. 1, 5 20,0 20,0 20,0 Q 9
Average 1. Q. L, 15 50,0 S0,0 10,0
Low 1.Q. .
~ s, 9 3440 30,0 100,0
L L L4 L4 J Ll Ll L L L L L L
TOTAL 30 £00,0 100,0
MEAN 2,109 8YD ERR 0,130 MEDIAN 2,100
MoDE 2,000 sTh DEV 0,712 vARIANCE 0,507
XKURTOSTS =1,028 SKEWNESS »0,138 RANGE 2,000
MINTMUM 1,00n MAXTMUM 3,000

VALID CASES 3a MISSING CASES 0

...--'.'.DC.-----Q----.--I-----.---.-!----t'




ROOKTALK

BOOKTALK

® & © » o & © o o o o ® © © ¢ e @ ¢ ¢ o,

FILE NONAMF  (CoFATTIDN DATE = 2% JulL=74)

SEX
ABSOLUTE
CATEGORY LARBEY todE FrEQ
Pemale 0. 15
Male . 1. 15
[T 2 1 2 1]
TOTAL 30
MEAN 0,%09 87D ERR 0,093
MpDE 0,00n 3Th DEv 0,%09
KURTDBS »2,03% SNEwNESS 0.000
MINIMUM 0,00n MAXTMUM 1,000
vALID caseEs 3a MISSING CASES 0

FILE  NONAME  (CREATION DATE = 29«juL=T76é)

PRE
ABSOLUTE
CATEGORY ARFL tolE FREQ
0, 18
_ 1, "
2. 3
10, 3
O wmWnY
tTnTaL 40
ME AN 1,408 $TD ERR 0,546
4OnE 0.000 $TD DEV 2,990
«URTOBIE 4,119 AKFWNESS 2,399
MINTMUM 0,00A MAXTMUM 10,000
VALID cagry 1A MISSING CASES 0

RELATIVE ADJUSTED
FrEo FREQ
({148 (PEY)Y
S0,0 50,0
500 50,0

TPePwe LL L L]
10040 160,0
MEDIAN

VYARIANCE
RANGE

RELATIVE ADJUSTED
FrE FREGQ
(pfT) (PCT)
bp,0 60,0
26,0 20,0
10,0 10,0
10,0 10,0

erotey LR LYY}
10n,0 i0¢,0
MEBIAN
VARTANCE
“RANGE

2% JULeTH PAGE 4

cim
FREG

(pcm) Divided by sex of student

%0,0
100,0

0,500
0,259
1,000

i
. [ . - A
g l.!'.---;;'.;ﬁﬂrc.‘;.';.p...:-..;--..-.-l-.v--.-.----—--.t..'-..q-p--'-..'w'.-.....p...qp..c...y.---.-.-...'
-

2% JULeTH PAGE 5

CUuM ]
FREQ " \
tPeT)

60,0 Sixty percent read no book before treatment.

86,0 Forty percent rgad or more books prior to

treatment.
"w,0 .

100,0

8,133
8,938
10,060
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BO0OKTALK 29« JUL»Te PAGE 6
PILE  NONANME (CREATION DATF = 29w il e7éh)

—

- s
" ' RELATIVE ADJUSTED cuM ~
ABSOLUTE  FpEg FREQ FREQ Twenty percent read no books before
CATEGORY LABFL cobe  PREG (pCTY teet) ey treatment. ' i
0, 6 26,0 20,0 20,0 E
B books after
., . 35,0 30,0 s0,0 Eighty percent read 100 more
‘ . treatment.
2, 3 1a,0 10,0 60,0
3, 'Y 20.0 20,0 80,0 .
; . 3 1640 10,0 90,0
3 o, 3 1940 10,0 100,0
, L2 1 XX '.’.-' L 1 1 2 37 )
i TOTAL 30 108,09 100,0
MEAN 2,503 8TD ERR 0,488 MEDTAN 1,5
00
0ok e 1800 370 DEV 2,662 VARIANCE 7,086
SKEuNES 366 ANG
MINTMUM {tH nuwuns %:ooo RANGE 9,000
wild L 1000000~ __ T I T orr st e « - o o2 T M o e smacaenimme e nmam = NSNS
BUUKTALK | 29eJiiLeTb PAGE ¢

FILE NONAME {CREATIOUN DATE & 29=JUL=76}

. e B AL e W o m® e ® e m o meoe.w @ e = »= > e [ =] F S 7 @ = = = = & @« a = # a « =« » o « » = &8 &= = &= 48 =2 5 =-

VARLABLE NUMBER STANCARD STANLAKD A(DIFFERENCE) STanDaky STANUAKRD * 2=Tall « T DEGREES OF 2=lalL
nf CASES MEAN DEVIATION ERRCK » ME AN CEvIATINN ERHGH x Cuwe, PRUB, * VvALUC FrEEL U VrUB,
PRE . - .
1,4000 2,99 n,4do * * *
LY * -l ,1000 1,490 N,e%9 % [ ,BSUmD, 0ul = -id 51 29 U L
2,5000 2,002 d,488 * * *
aosY * x *

----u-----._.---_-_-__-.-_-__,,_--_,__-_------_--_.-__.___--____._.--.-_--‘---—-—-———-—--------------—-q.-------—-—----—-----------

Q<< L OO0 S , ad &Y

4



- 65 -

vULLULlD

A

P v . ce - - . .
'v----.----o----I.I.vIt.---.'-v----.-u---oqt---------....-.--.._-.-9'----.---....--.----.---.9---""’".'!"'

BOOKTALK 29eJUL=T6 PAGE 2
FILE NONAME  (CREATYION DATE m 2%eJyLe74)

Y T T T L L L1 ] PO T e e CROSSTABULATYTION O F Saaaaundto v tad ettt dddanRadNsasatttand

10 BY PRE
..tt.-*ag.........;.tg;ggp.-.gt.g--ti.t-t-t-int;c.t-:tn---o......*.-a.-a*ttengna*g...t-nttttot--t PAGE | 0OF 1

PRy
cOUNT
ApW X ¢ ROW
eoL ¥ 1 TOTAL
ToT X 1 [ I t 1 2 1 10 1
12 -;-.--p-:.[--;---v-1-.-;.---1.-:-----l;--i----l
¢ 1 01 3 1 . I 0o I .
+L4650 T 0,0 1 So,¢ 1 90,0 } 0,0 { 20,0 P
0,0 ! 8 1 t0d 0
{ s 1 13:8 ! ”:g i o:g 1 A\-rerage sjcudents read more than
:!-c;-'cy-r.--;---'Iupcnlrccl.‘.-o-vn-.! elther IOWEI' or higher.IOQ‘-
21 aefe | 8 1 0. § 2.0 1 so'3
. 1 & 1 8, 4 a . 20
Mhord 4 ¢6;7 1 0,0 T 0,0 I 1000 1 :
1 40,0 Y 0,0 I 0.0 1 10,0 1!
alvsureneelosvpvunrinvevonen] onprenen?
T ! 0 1 3 I ¢ 1! o 1 9 ~
A I 6,7 1 33,3 1 0,0 I 0,0 I 30,0
L e 1 33,3 t 83,0 1 0,0 I 0,0 I
1 200,01 19,0 1 0,0 !, 0,0 I
alveuvevenlovrnervelveponrsnl _nnspenel]
CoLUMN 18 6 3 3 30
TOTAL al,0 20,0 10,0 10,0 100,0
RAW CHMI BQUARE 3 39115657 WITw 6 DEGREEE OF FREEDOM, SIGNIFICANCE » 10,0002
CRAMERIS v w_ 0,6653
CONTINGENCY rDEFFIPIENT 5 o' eB8255
LAMBDA (a8YMMETRIC, = 0,40000 WITH ID DERENDENT B 0,25000 WITH PRE DEPENDENT,
LAMBDA (SYMMETRICY » 0,%333% .
UNCERTAINTY COEFFIriENT (ABYMMETRIC) &  0,49445 WiTH 10 PEPENDENT, s 0,46755 WITH PRE DEPENDENT,
UNCERTAINTY rOEFFTeTEnT {AYMMETRIC)Y & 0,48086%
KENDALL'S TAU B & ,0,3%3%2, SIGNIFICANCE & 3a,0226
KENDALL'!S TaU C & «0,3n000, SIGNIFICANCE = 09,0226
BAMML 8 «0,y%u%s
SOMERS'S p (ASYMMEYRICY & «0’ 340a3NITH ,10 DEPENDENT, 3 «0,32258WITH ,PRE DEPENDENT,
SOMERS'!S D (SYMMFTRIC) = u0, 33383
ET4 = p,S68%44 Wity 10 DEPENDENT, B 0,206]11 WITH PRE DEPENDENT,

- . - - - .
!!-'.!'---tp-.Dw---'.w---.-'--...IQ'..---P.qlp--.-—---P’.--Q.QPO---91.--""?"-9"-9--,.--....-.-----o-..q.

BOOKTALK 29=JULeTs PAGE 3
FILE NONAMF (CREATION DATF = 29«JiiL=T8)

PERNR AR AR EE R RN ad g Wl Adhnanttntss C R 0§ S T ABRUL AT TON BF S rat st a AN NS AR AT N AT AR RN b



.tt!tttiitiitl!tnt."ttlittitntt.lititlit*i-iti‘tttt*tttttiitttittht‘g..tilitttthittﬁtilitttitlit PAGE 1 OF 1

) PORY
COUNT 1
ROW X 1 ROW
cnL X 1 TOTAL
Trx 1 o 71 11 2 T y 1 5 1 ¢ 1
1Q -...-.1:1--.-.---]--.;----I.-vpuq.ql;--.--'-Inp-.'---!---...-.l
| D § 0 1 LI | o I [ | v 1 g 1 6

1 0,0 1 %0,0 I 0,0
T 9,0 1 33,3 1 0,0 0,0 I 100,0 I g,0 !
T 0,0 1 10,0 ! 0,0 0,0 1 10,0 1@ 0,0 1

1
1
. i 1
.!I-.I'---T.lq---t.!.-ccvgo.I;-p--.--lv---w-n-!-----..-!
1
1
I

0,6 1 50,0 t 8,0 1 20,0

Data reveal that students in the

2 } 'o': 1 g { ] g 0 } 3 n } 3 ; 501: lower group increase the number
40,0 1 ao, . 0,0 20 20,0 . ,
I 190.0 T 66:7 1 0,0 o:o I 0,0 1 1ou:o 1 of books read more than the other
1 20,0 1 20,0 I 0,0 I 9,0 I 0,0 I to,0 ! group.
.1-u---o--l.-.---v-!-v'cvvnoI.---.-.-Iocctvwotlo-nqo---l
; v 1 0 1 0 1 3 I 8 1 o I 0 1 9
T 0,0 ¥ o,0 Y 33,3 1 86,7 1 0,0 I 0,0 1 30,0
bres I 0,0 I 0,0 Y 00,0 I f00,0 I 0,0 I 0,0 I
\ .00 1 9.0 2 j10,0 I 20,0 1 0.0 1 o I
¢ .I..-.I.'-I...-I...II-IO'...!-."'-'IIFP--.---I-qut.w-I
coLUMN ., 9 3 6 3 3 30
YOTAL 20,0 30,0 10,0 20,0 10,0 10,0 100,0
RAW CHI SQUARE w _ 44700000 WITH 10 DEGREES OF FREEDOM, SIGNIFICANCE & 10,0000
CRAMERtS v w 0,8Txe0
CONTINGENEY FOEFFIZIENT » 0, 77799
LAMBDA (ABYMMETRICY = 0,80000 WITH IQ DEPENDENT, x 0,28578 WITH POST DEPENDENT,
t:":2: i.;:ng?!!c}_- 0.50000 .

CERTAIN OEFFIATENY (ASYMMETRIC) & Iy WITH 10 PENDERT s 0,a%a59 wlTtw POST DEPENDENT
UNCERTAINTY GOEFPICIENY CAYMMETRIC] " o 81807 et DEPENDENT, ‘ PN
KENDALL IS Tal B = 0,14199, SIGNIFICANCE »  p,1A37
KENDALLIig yay € « o,1%000, BIGNIFICANCE »  5,183Y
GAMMA 30,1728y
SOMERS'S p (ASYMMETRICY = 0,12800WITH ,10 DEPENDENT, 8 0,18129%ITH ,POST DEPENDENT,

SOMERSIS D (sYMMETRIC) w O, tgy0ay .

%A s 0,929a% WITu IG DEPENDENY, " 0,12282 WITW POST DEPENDENT,
I!w---!w--;;;---;.;;-.;.-u-q;--.;-o---.o.—----.;.;;;-vcuqn---—------""""--'---#-!.O-'-"w--!'--v-‘----"
BOOKTALK 29+ JULwTs PaGE W

PILE  NONAMF  (CREATION DATE ® 2%eJuLeTs)

tltt.ttt-.gq;tﬁtgﬁ;gtg..gt.t*tg...g. CRARDSSTABULATZIO N 0 F [ EEZTTXSTRS SRR RSN ARR RS A R A0 4 00

SEX . BY PRE
P TP Y T vrveppepreere e see P Ir PEITTT T T TIITTIT L LA L bbbl b A LA L L LR A Lk PaGE 1 OF 1
. PRY
COUNT T
Row X 1 ROW
coL X I TOTAL
ToT % 1 0 1 1 1 1 10 I
sEx --—P--.;!.-;--.--[--o;-o-.!o---cggcl;-----.-1

¥

I 1




1 100.0 1 0,0 !

T =0,0 0,0 1
T 0,0 t 20,0 I 0.0 1 0.0 I
;T-';-v--qT-.-;.-vnl-—Q-o-..I;...-.'.I
LI | I 0 1 3 1 3 1 15
I &0,0 I 0,0 1 20,6 1 29,0 1 80,0
1 50 [ I | 6,9 ! 100,0 I 150,0 1
1 \0 L § 6,0 1 10,0 I 10,0 1
.!lu.-'v-v!..-----I[t-----nql.--',-'-1
caLUMN 18 3 3 b1}
TOTAL 60,0 20.0 10,0 10,0 100,90

RAW CHI BSOUARE =

12700000 WiTy

3 DEGREES OrF FREEDOM,

SIGNIFICANCE =

0,0074

ERAMERIS v &

b.63348

CONTINGENCY rOEFFIFTENY p  0,83082

LAMBDA (AgYMMETRICy & 0 40000 wITH 8EX DEPENDENT, s 0,00000 WITH PRE DEPENDENT,
LAMBDA (SYMMpPTRIC) & 0,22222

UNCERTAINTY COEFFIFTENT CASYMMETRIC) « 0,40000 WITH SEX DEPENDENT, n 0,25u62 WITH PRE DEPENDENT,
UNCERTAINTY COEPFrreENTY (BYMMETRyCY = o.illlv

MENDALL'S YAy 8 = 0,1u8%, SIGNIFICANCE & 4,1982

KENDALL'E TaU C w 0. 14000, BIGNIFICANCE s p,1982

GAMMA » 0.2%000

SOMERSIS D (ASYMMEYRICY » 0. 13703W1TW ,SEX DEPENDENT, e 0,16000WITH ,PRE DEPENDENT,
SOMERS IS P t'VHM[T.zC) = 0,1081% .

ETA 5 ¢le32as WITw 32 DEPENDENT = 0,34021 WITH PRE DEPENDENT,

I.O“...-Q.--'.0--_.-..01----.-...------'.'-.'n.t.-v.-v.--------n----.-OIQOF-.!!---!-""-"--"‘-.--!'--"I

- 67 -

SO0KTALK

29%=JULe7s

PAGE

]

FILE

NONAMF

(CREATION DATE = 29%sSULeTs)

AR SRR AR AR AN ARG Rt R ARG EANA NN R R SRR NS

CROSST AamULATION

o

T2 X222 SRS SRR RS2 2 0 X2

SEX s , . BY POSY
AR AN ARk A Ak AR gt e P A bRt PO AR A AR R o R RS AR RN bR RASRARSANERRURREReRRaRananananadnns PAGE | OF 1
PosY
COUNT 1
ROW X 1 Q0w
coL X 1 TOT AL
TgT X 1 [ § I § 2 1 y 1 5 1 9
1.4 --v‘w-..!--.--.--!--v-w"vI.--vv---!-'qt--n.I-vg-.---l---r!-yol
60 1 [ I | 9 1 s T . T ¢ [ | 0 1 18
1 0’0 T 60,0 Y 20,0 ! pO,0 I 0,0 1 0,0 I 50,0
Y 0,0 Yt 100,0 I 100,0 1 88,0 I 0,0 I 0,0 I
‘! 6,0 1 Jo,0 T 10,0 I 40,0 1 0,0 I 0,0 I
.!-Q.-.--qT-----q-c[--wc--'-I.-gq..-o]io—--g--I---'l--cI
1 1 6 1 01 o 1 11 1 1 ¥ 1 15
T a0,0 v 8,0 1 0,0 I 20,0 } 20,0 I d6,0 I 50,0
1 $90.0 T 0.0 ! 0.0 I So,0 ! 100,0 I 100.0 I
’I ?0.0_ 1T 0.0 ¢ 0,0 I 10,0 I 10,0 1 10,0 I
_I-'.-----[------nv!-------.I-----.—gIn---.---[----.---!
COLUMN e 9 3 6 3 3 30
TOTAL 20,0 n,0 10,0 20,0 10,0 10,0 100,0
Raw CHI SQUARE = 24500000 wWITH S DEGREES OF FREFDOM, SIGNIFICANCE & 00,0002

ERAMERIS v & 0,894}

LONTINGENCY rOEFFIFtENT & 0La6b4T



- e ek ek Py hry DE‘ OEPENDENT. = °|2‘s,t ulT" ’08? DEPFNDEN'.
LAMBDA (SYMMETRIP) o 0,%0000

® UNCERTAINTY £ORFFIFTENT (ASVYMMETRIC) « 0,80000 WITW SEX DEPENDENT, " 0,32701 WITW POST DEPENDENT,
UNCERTATINTY COEFFIFTENY CSYMMETRICY = o0, 46425

KENDALL'S TAU B = 0,15609, SIGNIFICANCE = 4,2224

® KENDALLSY Yan ¢ = 0,.1s000, STGNIFICANCE ® g,2224
GAMMA & 9. 14667 . )
SOMERS!S p (4SYMMETRICY a 0.10000WITH ,SEX DEPENDENT, x O, l6000WITH ,POST DEPENDENT,
'Y SOMERSfS p (BYMMFTRIC) = 0,12308
ETA = 0,890u3 WITY SEY NREPFNDENT ®= 0,34387 WITH POST DEPENDENT
® o .o . . . ..
-.--'----.D---‘QDI.Q-'-I!..--.I.q--'.n.---_-Q--Q.-.-q--Q-Q".-.------.---.."-".---.-¢--.--.--..--..---QGCDUDU-
®
BOOKTALX 2% JULaTs PAGE )
® FILE  NONAMF  (CREATION DATE & 29mJuLe76)

tt-lttuunttiit*.t.’aa.;t-nt:.tttit-t CROS S T, BUL AT TITON oF ttttttttttiltt*tlt-ittitin‘iut!tttut
(Y PRE ) , ) ) BY pDSTY
.ta.ttttttti.tittt.tii.ttttttt.ttttliﬁittt.lltt.ttnuttt!tttttttt-t.igltittﬂtlQt!ttltnttn.ttttt!t! PAGE 1 OF |

- PosT
. COUNY I .
Row X 1 ROW
(Y coL % S TOTAL
T X T 0.ty o1 21y 1 s 1 9 1
PRE .--o-o-.1--.-.---g---.-o-t1--,—-..-!.---09--I--g.-p-.l...,-.-.l
@ [ | B I | o 1 o 1 B | [ | 0 1 i8
T 3,3 1 33,3 7 0,0 1 33,3 1 0,0 1 0,6 I 40,0
. 1106,0 1 66.7 1 0,0 I 100.0 1 000 I 0,0 I
1Y ! 1 20,0 1 20,0 1 0,0 !_ 20,06 1 0,0 1! 0,0 1
0 -!.'-'."'"I-—-.!-!.I"ivvlI..vvp-voxu----.-.]--.--'.-I
© 1 1 L0 3 1 s 1 o 1 o 1 0 1 6
I 0,0 1 33,3 Ye0,0 I gl I 0.0 1 0,0 I
J 0,0 1 10,0 1 10,0 I 60 1 o¢,0 1 90,0 1
. -!...-P.--!'..-"‘.!'Q'..QP-!-----.'-I.Qqq.p.q!.-.q.q..l
1 .0 1 0 1 o 1 ¢ 1 L I | ¢ 1 b
T 0,0 1 6,01 0,0 1 0,0 I 100,00 I 0,0 I 10,0
® I 0,0 1 0,0 ¢t 0,0 1 0,0 I 100,0 Y 0,0 1
.I '0.0,‘1'_ 0.0 1 0.0 I_ 0,0 1 to,0 1 ¢,0 1!
-!---'.---1nio.uooor.o-u.---I,.-'p-.u]w------.].'--cqoul
[ 10 ? I | L | I | 0 1 [ I | 3 1 3
I 9,0 1 0,0 1 0,6 I o0,0 1 0.0 I 100,0 t 10,0
1 0,0 1 0.0 ! 0.0 I 0,0 1 0,0 I 100,0 I
b 1 .00 2 0,0 1 0,0 }_ 0.0 1 0,0 t 10,0
-t'-u'----f.'qy.vv-ltc"'--- --,..--.I-.q-q.q.I-—pqn-.ﬁl
CoLUMN 8 ° 3 s 3 3 30
) TOTAL p0,0 30,0 10,0 20,0 10,0 10,0 100,0
RANW CHY 30Uamgp 5 76 66667 WITw 1S DEGREEFS OF FREEDOM, SIENIFICANCE ® 0,0000
' CRAMERIS vy % 0,92396
CONTINGENEY rOEFFIAgENY P 0. a4T7Te
LAMBDA (ASYMMETRICY & 0.78000 WITH PRE DEPENDENT, 2 0,28571 WITH POST DEPENDENT,

) LAMBDA (8YMMETRIC)Y »  n,45455
UNCERTAINTY COEFFIFPTENT (ASYMMETRIC) =

0,82464 WITH PRE DEPFNDENT, & 0,52953 WITH POST DEPENDENT,

UNCERT | EN




bl et

KENDALL'S TAU C = 0,50657, S16NIFICANCE »  o,0002
GAMMA 3 0.7n370

SOMERS!S 1 (ABYMMEYRICY w 0.47S00WITH ,PRE DEPFNDENT, 2 0,6551TWITH ,POST DEPENDENT,
SOMERS IS D (SYMMETRIC) » 0,55072
£TA & 0,99613 WI1Tu PRy DEPENDENT ® 0,92544 W1TH POST DEPENDENT,

P T . -
‘quvaq.--.-.----..-..----v---c-t-l----vwvq-v-..-q-v---.--.-.-------u-.-'.------t.-ov----."-"0"¢'---"-‘

BOOKTALK 29=JULeTs PAGF T

pATA TRANSFORMATION DONE TO THIS POINTY

¥ pF TRANSFARMATIONS

0
# 0F RECODE, VALUES 0
¥ OF ARITMM, OR L0G, OPERATIONS 0

0

THE AMOUNT OF TRANSPACE REQUIRED 18 WQRDS
CFInIaW
END UsER) .uﬂfltv [132437,322101) JOm1 JOBAQO SEQ; S4s FINISHED) 29=JULwT?6 16125 PAGES: 8 SYSTEM: & END
. . itltiittt.lttttttttit*tﬁi!ttlitttt.iltttittllﬁti!ltﬁtt.ﬂttltttt.

;tt.'i.tiiii'i.li....t...it.tiCi.i‘.‘iilﬁ.ii.tt..l..tllti&l'.*tt'ﬁ*l

- 69 --
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EVALUATION TECHNIQUES FOR SCHOOL LIBRARY/MEDIA PROGRAMS
A BIBLIOGRAPHY

Compiled by David V. Loertscher and Blanche Woolls for an institute conducted under a grant from
the U.S. O*fice of Education, Title IIB, Higher Education Act of 1965, P.L. 89-329, as amended.

INSTRUMENTS

Association for Educational Communications and Technology, Committee on evaluation of Media
Programs, Evaluating Media Programs: District and School; A Method and an Instrument. The
Association, 1976.

“This evaluation instrument is based on the assumption that the purpose of evaluation

is not to prove but to improve. This instrument is intended for use as part of a formative
evaluation process.” Includes profile and budget, services, personnel, physical facilities,
collection, and student and teacher opinionnaires.

Case, Robert, “Criteria of Excellence Checklist,” School Libraries 18:43-46, Spring, 1969.

“The ‘Criteria of Excellence’ was first used by the School Library Manpower
Project, funded by the Knapp Foundation of North Carolina Inc., as a guide in
identifying outstanding school library centers offering unified service programs at
the building level.” This checklist “will provide the foundation for an initial
evaluation of individual school library programs.”

DeProspo, Ernest R., and Samuels, Alan R., “A Program Planning and Evaluation Seif Instructional
Manual,” unpublished paper, 1975.

Designed as an “on-going effort in library/media program measurement and evaluation”

this unfinished manual provides “strategy and tactics of program planning and evaluation . . .

within the context of the school media center.”

District and Regional Learning Resource (Media) Programs: A Systematic Planning Process and
Exploratory Survey of Services: Final Report. Austin, Texas, Texas Education Agency, Division
of Instructural Resources, 1975,

James Liesener’s technique of planning as applied to district and regional media
programs. Plans are to publish this report, but it is not currently available.




Fulton, W. R. and King, Kenneth L., Evaluative Checklist: An Instrument for Self-Evaluating
an Educational Media Program in School Systems, Washington, D.C., Association for Educational
Communication and Technology, 1970, 13 pp.

“The status of an educational media program is not likely to be known without
periodic evaluation.” This checklist was developed to aid in such an evaluation and
provides guidelines for making judgments on program elements.

Gaver, Mary Virginia, Effectiveness of Centralized Library Service in Elementary Schools, New
Brunswick, N.J., Rutgers University Press, 1963, 268pp.

The evaluative instruments for this study were developed to assess the availability
of library services in elementary schools in terms of materials provided, resources
and services, library related activities, pupil mastery of library skills, and reading
done by children. Educational achievement was measured as well as the ability

to differentiate between schools with various degrees of libraries provided. Check-
lists used for this study are given in the Appendices.

Gaver, Mary, and Jones, Milbry L., “Secondary Library Services: a Search for Essentials,”
Teachers College Record, 68:200-210, December, 1966,

The checklist developed for this study was similar to the one used by Gaver in
Effectiveness of Centralized Library Service in Elementary Schools as listed above
this basic list of 110 services was developed through a survey of the literature on
library work with young people.

Gaver, Mary Virginia, Services of Secondary School Media Centers: Evaluation and Development,
Chicago, American Library Association, 1971, 131pp.

A report of a follow-up of a 1965 study which was done in 1969. Checklist of
services lists the variety in number and kind of services and the balance in presenta-
tion of services in all the areas of the media center program.

Gaver, Mary V., 4 Survey of the Educational Media Services of Calgary Public Schools conducted
on behalf of the Calgary School Board, Edmonton, Alberta, School of Library Science, University
of Alberta, June, 1971, 137pp. mimeograph

This report of a survey of media services offered in Galgary contains a survey
instrument,
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Henne, Frances, Ersted, Ruth, Lohrer, Alice and others, Planning Guide for the High School
Library Program, Chicago, American Library Association, 1951,

A questionnaire designed to evaluate the existing activities and services for students
and teachers as well as the staff, materials collection, budget and facilities. Three
classifications of responses were used: How good? (To measure worth or condition);
To what extent? (To measure degree of frequency); and Yes or No? (To permit
variations in answering). The final chapter digcusses the development of a planning
program for the school.

“An Instrument for the Qualitative Evaluation of Meida Programs in California,” Sacramento,
California, California State Department of Education, 1972, 37pp.

California’s method of *“‘assessing the adequacy of media programs throughout
California.”

Liesener, James W., Planning Instruments for Sciool Library Media Programs, Student Supply
Store, University of Maryland, College Park, Maryland 20742.

To be used with Liesener, listed below.

Liesencr, James W., A Systematic Planning Process for School Media Programs, Chicago, American
Library Association, 1976, 166pp.

“The process, techniques, and conceptual model . . . to conceptualize media programs
more systematically and to develop more sophisticated management tools for improving
the capability of media personnel to articulate and develop more responsive and effective
programs of media services.” Preface, p.v.

Loertscher, David Vickers, Media Center Services to Teachers in Indiana Senior High Schools 1972-73.
Unpublished doctor’s thesis, Bloominton, Indiana, Graduate Library School, Indiana University,
1973, 149pp.

Two scales are used for this checklist. The first evaluates how often the service
is provided and the second rates how satisfactorily the service is provided.

Loertscher, David V. and Stroud, Janet G., PSES: Purdue Self-Evaluation System for School Media
Centers: Elementary Catalog and PSES: . .. Junior, Senior High School Catalog, both Idaho Falls,
Idaho, Hi Willow Research and Publishing, 1976, 24pp.

Catalogs of more than two hundred service statements which can be used to measure
the awareness, frequency, and segment of the user group who are utilizing media center services.
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National Study of School Evaluation, Elementary School Evaluative Criteria, Arlington, Virginia,
The Committee, 1973, 152pp.

Criteria for evaluating the elementary school which includes the media center.
National Study of Secondary School Evaluation, Evaluative Criteria for the Evaluation of
Secondary Schools, 4th ed., Washington, D.C., The Committee, 1969, 356pp.

Criteria developed for the evaluation of secondary schools and including the

evaluation of the media center and services.
National Study of School Evaluation, Junior High School/Middle School Evaluative Criteria:
A Guide for School Improvement, Arlington, Virginia, The Committee, 1970, 152pp.

Criterta for the junior high/middie school.
‘“T'he Nebraska Guide for Establishing, Developing, Evaluating, School Media Programs,” Lincoln,
Nebraska, Nebraska State Department of Education, 1975, var. pp.

Measurement of the success of instructional materials and accompanying

equipment to meet the demands for both new and old approaches to education.
New Jersey, Department of Education, Public and School Library Services Bureau, “New Jersey
Blueprint for School Media Programs,” The Department, s.n., 13pp.

Definitions precede a checklist of staff, location and space, collection - materials,

and equipment. Checklist designares a goal and space is left to record present
achievement in the local school.

North Central Association of Colleges and Schools, Ad Hoc Committee on Instructional Technology,

Commission on Research and Service, “Inventory of Policy and Program for Instructional Tech-
nology,” The Association, 1975,

Designed for use in colleges, this booklet is organized into two parts: 1) Policy

and Program Inventory for Instructional Technology and 2) Checklist of Specific
Items Identifiable with Policy and Program. Basically uses yes/no and observed/not
observed responses to questions,




Peterson, Frederick William, The Development of Evaluative Criteria for the Services Provided
Local School Districts by the Area Media Center, Unpublished doctor’s thesis, Lincoln, Nebraska,
The Graduate College, University of Nebraska, 1969, 97pp.

“This study developed evaluative criteria for the activities of the area media

center as these activities related to the local school district. Not only should

these evaluative criteria provide administrators and media specialists with informa-
tion of value in planning new activities for area media centers but should also

provide a measuring device for the on-going evaluation of area media centers.” pp. 3-4.

Phillips, LuOuida Vinson, “A Quick but not Easy Test to Determine How You’re Doing as a
School Librarian or Media Specialist,” Wilson Library Bulletin 50:399-401, January, 1976.

A simple self evaluation instrument “designed to help you gain insight into
you and how you see your job” -- very much a self analysis test.

Southern Association of Colleges and Schools, “Evaluating the Elementary Schools Library
Program,” The Association, 1964, 26pp.

Questions to be answercd regarding overview, viewpoint, functions, programs,
resources planning in workbook style,

RESEARCH DESIGN AND TECHNIQUES

Blazek, Ron, Influencing Students Toward Media Center Use: An Experimental Investigation in
Mathematics, Chicago, American Library Association, 1975, 176pp.

As a report of an experimental doctoral research project, this work “is intended
to aid individuals, school media specialists and teachers alike, determine for
themselves the nature of their potential contribution in producing student users
of school media centers and libraries,” Preface, p.xv.

Bruning, James L., and Kintz, B.L., Computational Handbook of Statistics, Glenview, Ill., Scott,
Foresman and Co., 1968, 269pp. '

“Most statistics textbooks concentrate on theoretical discussions and mathematical
proofs of the various concepts presented. The result of this approach is that students
often have little understanding of how actually to apply statistical tests to their
fundamental findings. The intent of this book is to reverse this approach and to
present statistical concepts and tests as they are applied.” From the Preface.
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Campbell, Donald T., and Stanley, Julian C., Experimental and Quasi-Experimental Designs
for Research, Chicago, Rand McNally, 1963, 81pp.

An examination of “the validity of 16 experimental designs against 12 common
threats to valid inference.”

Case, Robert and Lowrey, Anna Mary., Behavioral Requirements Analysis Checklist: A Compilation
of Competency Based Job Functions and Task Statements for School Library Media Personnel,
Chicago, American Library Association, 1973, 60pp.

“An identification of approximately 700 tasks to be performed by school library
media specialists . . . to anticipate, and in some instances to conceptualize the functions
and tasks of the school library media specialist to meet the present demands and

future needs of school library media center users.”

Chase, Clinton 1., Elementary Statistical Procedures, 2nd ed., New York, McGraw-Hill Book Co.,
1976, 277pp.

“The emphasis is on deriving procedures out of logical structures that underline
the methods of analyzing data.” Preface.
“Competencies for Specialists in Media Management,” Audiovisual Instruction 19:30-44,

November, 1974.

A representative sampling of tasks adapted from Final Report: [obs in Instructional
Media Study which can serve as an idea source for tasks which may need evaluation.

Encyclopedia of Educational Evaluation, San Francisco, Jossey-Bass, 1975, 500pp.

Short articles describing both main concepts and techniques of evaluation,
A bibliography is appended to each article.

Guba, Egon G., and Stufflebeam, Daniel L., Evaluation: The Process of Stimulating, Aiding
and Abetting Insightful Action, Monograph Series in Reading Education, Bloomington, Indiana,
Indiana University, June, 1970, 35pp.

The authors do not believe “that evaluation is equivalent to research . . . many
researches make wrong assumptions about what an evaluation study accomplishes. . ..
*The paper attempts to point out directions which other research methodologists

can follow in advancing the theory and practice of educational evaluation,”

b2l
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Isaac, Stephen, Handbook in Research and Evaluation: A Collection of Principles, Methods, and
Strategies Useful in the Planning, Design and Evaluation of Studies in Education and the Behavioral
Sciences, San Diego, California, Robert R. Kngpp, 1971, 186pp.

“The Handbook presents only highlights, outlines, and essentials to achieve emphasis,
clarity, and brevity, Each user is expected to supplement this document with more
complete information from the standard texts or qualified consultants in this field,
once he has his bearings.” p. iv.

Kerlinger, Fred N., Foundations of Behavioral Research, 2nd ed., New York, Holt, Rinehart and
Winston, 1964, 741pp.

One of the most readable, yet authoritative, of all statistics textbooks.

Questionnaires for Research: An Annotated Bibliography on Design, Construction and Use.
USDA Forest Research Paper PNW-140. Portland Oregon, Pacific Northwest Forest and Range
Experiment Station, U.S. Department of Agriculture, 1972, 80pp.

For those doing mail questionnnaires, this publication summarizes studies which
evaluated techniques for questionnaire construction and administration.

Seibert, Ivan N., Educational Technolgy: A Handbook of Standard Terminology and a Guide
for Recording and Reporting Information about Educational Technology, Washington, D.C.,
U.S. Department of Health Education and Welfare, 1975, 276pp.

A section of definitions of evaluation terminology and guidelines for measurement
of collection sizes are included in this handbook designed to help people gather,
compile, and interpret data relating to the application of technology to instructor.

Shapiro, Peter D., “After Data Collection: Coding--An Educational Research Tool,” Stanford,
California, Stanford University, Institute for Communication Research, 1972, 10pp.

An analysis of ways and means to code “the research task that intervenes between
data collection and analysis.”

Sheldon, Brooke E., ed., A Guide for Library Leaders, Staffs and Advisory Groups, produced under
a grant from the Bureau of Libraries and Learning Resources, U.S. Office of Education, 1973
reproduced and distributed by The Continuing Library Education Network and Exchange, Box 1228
620 Michigan Ave., NE, Washington, D.C. 20064.
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An interpretation of “some current evaluation theory and translate it into a
workable structure for practical application by training directors.” p. 1.

Stenner, A. Jackson, An Overview of Information Based Evaluation: A Design Procedure, Arlington,
Virginia, Institute for Development of Educational Auditing, 1972, 37pp.

An advanced approach to the design of information based evaluation. The authors
also contrast evaluation with research. A flow chart describes the development of
an evaluation design.

EVALUATION OF EDUCATIONAL RESEARCH

Gephart, William J., and Bartos, Bruce B., Phi Delta Kaeppa Research Center Occasional Paper # 7
Profiling Instructional Package, Phi Delta Kappa, August, 1969,

Through the use ofaResearch Profiling Flow Chart, this evaluation of educational
research will depitct sound procedures and weak procedures. “Once the research
user understands the strength of the procedures . . . he is in a better position to use
the conclusions of that research in professional decisions.

Ainsworth, Len, “Objective measure of the impact of a library learning center,” School Libraries
18:33-35, Winter, 1969,

Maedgen Elementary School in Lubbock, Texas. From individual room collections
to centralized library -- “To increase pupil proficiency in the use of library.” No
Standardized test could be located -- school administrered a self-constructed multiple
choice test. The control school -- adjacent elementary school in the same district.
Reported significant improvement in the mean scores of students from pre-test to
post-test indicating an improvement in library skill of participating students. No pre-
test at control school.

Chisholm, Robert L., “How to Evaluate a Good Library and Program,” School Board Journal,
24-25, 41, November, 1965.

Author points out objective measures and less than objective measures with
emphasis on evaluation of personnel.
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Graham, Mae, “Changing perspectives on program evaluation,” School! Libraries, 18:27.29,
Fall, 1968,

We should not fear evaluation. Rather judge the impact the program is making,
Determining impact will provide information necessary for decision making -- impact
in terms of established goals and objectives. The objectives of school media program
must be compatible with objectives of the school. Five pitfalls: 1) no effective
instrument for a completely objective evaluation of any segment of education.

2) We undertake too much at one time. Evaluate only one aspect at a time. 3) Watch
hazard of comparison, even if we have improved over yesterday, what impact has this
degree of growth made. 4) We do not define our goals. 5) Us-we a passive, defensive,
oversensitive, resistant to change. Evaluation if a creative, on-going, cooperative
learning process, essential for both long and short range planning -- a basis for budget
requests - an action program because the results tell us directions to follow, what we
need to get them, changes which need to be made -- areas to continued emphasis. No
point in assessing impact unless we are willing to take the action which is indicated.

Hale, Irlene W., “Influence of library services upon the academic achievement of twelfth grade
students,” Wilson Library Bulletin, 45:127, October, 1970,

Twelfth grade students -- 2 matched classes -- one got library resources in all varieties --
the other only incidentally -- 50 students -- grouped by achievement tests to get equal
ability representation. Both achievement and library skill test at beginning -- at close.
Rescarch conducted through Advanced Study for Library Personnel, University of
Kentucky, Athens. Measure effect upon the leaming of students exposed to library
skill and service.

“How Well Are You Doing Your Job? Library Journal, 83:3554, December 15, 1958,

School library supervisor must continuously evaluate the school library program.
Suggests measuring against national, regional and/or state standards, conducting
experimental and survey research. Also includes short questionnaire to be self-
administrered concerning performance as a supervisor.

Hays, Margaret, “Evaluating School Library Services,” Library Trends, 1:372-385, January, 1953.

Educational objectives of the school should be directed toward desired changes

in the behavior of students: evaluation should provide measurement of the degree of
effectiveness with which an educational institution -- or a component of it, e.g. the
library -- achieves such objectives. Means designed for appraising school library
performance are reviewed, i.e., ALA standards, state and regional accrediting association
standards, Evaluative Criteria (Cooperative Study of Secondary School Standards), with
Henne’s Planning Guide for a High School Library Program considered the most useful
tool then available. Calls attention to the Illinois Consensus Study Program.
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Lewis, Colive D., “West Virginia Evaluates New School Libraries,” West Virginia Libraries
14:1-31, September, 1961.

Reviews results of survey of West Virginia school libraries in 1960 which led to
West Virginia’s selection as one of the states to receive aid in implementing the
1960 Standards for School Library Programs (ALA).

Loertscher, David V. and Land, Phyllis, “An Empirical Study of Media Services in Indiana
Elementary Schools,” School Media Quarterly, 4:8-18, Fall 1975

A report of a study measuring perceptions of students, teachers and media staff
concerning services received from the elementary media center.

Lowrey, Anna Mary, “Staffing Patterns and Education for Media Center Personnel: Relevant
or Regressive?” Library Trends, 19:509-519, April, 1971.

Calls for a reform in library education and a redefinition of the library function in the
light of increasing use of media. Task analysis is required to determine who is doing
what, who should be doing what and should it be done at all. Recommends applying
the systems approach to curriculum development in library schools. Curriculum
needs to be revised so that graduates have competency in printed and audiovisual
forms of communication and their accompanying technologies, and competency

in human behavior, learning theory, management, planning, evaluation, and research.
Programs for staff development are also essential.
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INSTITUTE PARTICIPANTS

Mary S. Bandyk

204 W. Logan Avenue
DuBois, Pennsylvania 15801
Brockway Area Schools

Philip E. Baracca

Apartment 211, 1411 Grandview Ave,
Pittsburgh, Pennsylvania 15211
South Hills Catholic High

Izora W. Bowermaster

1720 Windy Hill Road
Lancaster, Pennsylvania 17602
J. P. McCaskey High School

Mildred C. Capaldi

Box 797,R.D. 1

Jersey Shore, Pennsylvania 17740
Jersey Shore Area Schools

Mary Anne Catino
350 N. 8th Street
Bangor, Pennsylvania 18013
Bangor Area School District

Sister Louis Cunningham

205 W. Gay Street

West Chester, Pennsylvania 19380
Bishop Shanahan High School

Leland S. Doll, Jr.

Apartment 35 Franklin Bldg.

1300 Fayette Street

Conshohocken, Pennsylvania 19428
Wayne Elementary School

Barbara Dompa

533 Tremont Avenue
Greensburg, Pennsylvania 15601
Stanwood Junior High School

Carol S. Doyle

8745 W, Barkhurst Drive
Pittsburgh, Pennsylvania 15237
Highland School, North Hills

Charles G. Forsythe

557 Newport Drive

Greensburg, Pennsylvania 15601
Greater Latrobe School District

Susan Fuga

R.D. 6

Kittanning, Pennsylvania 16201
East Brody High School

Mildred Fuller

128 Barcladin Road

Bryn Mawr, Pennsylvania 19010
Upper Merion Junior High

Daniel Gallagher

507 W, College Avenue, Apt. 10
State College, Pennsylvania 16801
Penns Valley High School

Eleanor G, Gaudio

2012 Darlington Road

Beaver Falls, Pennsylvania 15010
Beaver Falls Middle School




Ann K. Gavula

905 Kennebec Street
Pittsburgh, Pennsylvania 15217
Greenfield Elementary

Rachel B. Gibson

1698 Church Street

Indiana, Pennsylvania 15701
Marion Center Area Schools

Mara Lee Hahn

R.D. 1, Box 168A

Scottdale, Pennsylvania 15683
Southmoreland School District

Charlotte Hardnett

708 S. Brandywine Street

West Chester, Pennsylvania 19380
Henderson Scnior High Scheol

Shirley M. Hill

1611 Delaware Avenue
Wyomissing, Pennsylvania 19610
Glenside Flementary School

Sister Mary Patricia Hluhany
8200 McKnight Road
Pittsburgh, Pennsylvania 15237
Canevin High School Library

Marvis 5. Hoover

R.D. 4, Box 94

Blairsville, Pennsylvania 15717
Homer Center Elementary

Eleanor Hrinya

Rt. 2

Seneca, Pennsylvania 16346
Cranberry Elementary School
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Hope Hutchison

1258 Morgan Road

Bridgeville, Pennsylvania 15017
Pitcaim No. 1

William H. Levin

4625 5th Avenue, Apartment 708
Pittsburgh, Pennsylvania 15313
Peabody High School

Elizabeth O. Miller

823 W. King Road

Malvern, Pennsylvania 19355
General Wayne Junior High School

Keith A. Revak

R. D. 2, Box 281

Bainbridge, New York 13733
Sidney Central School District

Lee Schaeffer

204 Delaney Drive

Pittsburgh, Pennsylvania 15235
Churchill High School

Mary Lou Sebastian

205 West Sandle Avenue
Pittsburgh, Pennsylvania

Hampton Township School District

Beverly Volkar

Box 427, R.D. 2

Irwin, Pennsylvania 15642
Oswayo Valley High School

Alberta J. Wegley

5098 Lantern Hill Drive

Pittsburgh, Pennsylvania 15236
Keystone Qaks-Jay Neff Middle School

Brenda H, White

215 Chuch Lane

Pittsburgh, Pennsylvania 15238
John H. Linton Intermediate School
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Joan Diana, Chief Betty Elza, Chairperson
Division of School Library Media Services Pennsylvania Special Libraries Association
Bureau of Instructional Support Services Professional Standards Committee
Pennsylvania Department of Education Librarian, Brookville Area High School
Harrisburg, Pennsylvania 17127 Brookville, Pennsylvania 15825
Jack Luskay, President

Pennsylvania Special Libraries Association
Assistant Professor

School of Library Media and Information Science
Clarion State College

Clarion, Pennsylvania 16214

STAFF
Dr. Blanche Woolls, Institute Director Dr. David Loertscher, Institute Lecturer
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Assistant Professor
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