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CONNECTED LEARNING: LINKING ACADEMICS, POPULAR CULTURE, AND DIGITAL
LITERACY IN AYOUNG URBAN SCHOLARS BOOK CLUB

Kafi Kumasi describes how a Young Urban Scholars after-school book club program was used as

a space to implement a connected learning model of library service with teens. The connected

learning model see e major spheres of influence in a teen’s life: academics,
interests, and peer culture.

PLANNING AND CREATING A LIBRARY LEARNING COMMONS

Shannon C. Hyman provides a detailed look at her recent challenge to plan and open a new

library learning commons in a new elementary school in Henrico County, Virginia. Hyman

ides almost a step-b

y-step guide no tangible items such as equipment, technology,

and furniture but also to the philosophy and ideas underlying decisions.

MYLIBRARYNYC: A SUCCESSFUL PUBLIC AND SCHOOL LIBRARY PARTNERSHIP
Andrew Wilson of the New York Public Library and Leanne Ellis of the New York City School

Library System describe a innovative and valuable collaboration between their respective

organizations

BUMPS, BRUISES, AND BANDAGES: THE TRANSITION FROM TRADITIONAL LIBRARY TO
LEARNING COMMONS CONTINUES

Christina Bentheim continues to report on her year-long transformation of the libr at the Har-

old ]. Brinley Middle School in Las Vegas, Nevada. This issue ludes a “library lock-in."”

HYPERTEXT NOVEL STUDIES

Marc Crompton reports on his proj o engage student

through the creation and use of hypertext

novels. The | patory learning for students transcends literature

IMPACT OF SCHOOL LIBRARIES ON LEARNING

Dorothy Williams, Caroline Wavell, and Katie Morrison coauthored a significant report for the
) g

Robert Gordon University Institute for Management, Governance, & Society (Aberdeen, Scotland

October 2013) on the Impact of School Libraries on Learning.

BATTLE OF THE BOOKS
Our favorite library humorist, lan McEwen, gallantly leads (or follows) his students into a battle of

the books

TIPS AND TACTICS: THE WONDERFUL WORLD OF ITEAM

Shannon Robinson tells how and w

1 and iTeam at her school to serve as peer
coaches and assist students and faculty 1 apidly changing technology. Robinson, inspired by

an earlier iTeam article in Teacher Lil

an, prowdc—s advice and guidance for creating an iTeam

and explains the benefits and rewards for all f the school community.

AUTISM AND IPADS: WHAT WE ARE LEARNING
Amy Price of the Oakstone School in Ohio offers another article or

the benefits of using iPads

with students with autism. As with her earlier piece (Teacher Librarian, October 2011), this article

provides solid information for anyone working with students with autism or other challenges.
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NOTEBOOK

Show Up

David V. Loertscher and Elizabeth “Betty” Marcoux
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n this issue there are many examples of

professionals showing up to help make

the world of teaching and learning a
better place. These professionals have not
let missteps, controversies, or major or
minor glitches change their vision toward
improvement.

It may be that you can't complete everything you want in a preferred time-
frame or even that in the future it will become whole. But initial and suc-
ceeding steps are the beginning. Take time to explore some of the issues these
professionals put before us in this issue, and be aware that that they aren't
necessarily presenting the whole story, perhaps a work-in-progress. Under-
stand that, despite their own doubt about how to move forward, they did.

Kumasi takes us to a book club started to encourage connections to the
academics, interests, and cultures of peer groups. Library services for this
book club look quite different from traditional library services and how book
clubs usually work.

Hyman and Bentheim take us through the evolutions of different Learning
Commons, and address many of the challenges they have encountered along
the way. Yes, they are well on their way (and some would say “there”) but
they see more challenges and indications there is more work to do. Marc Ray,
in his “Advocacy” column suggests that failure is another learning experience
and not one necessarily to leave behind.

Partnerships between public and school libraries are happening, many out
of necessity, as student options for libraries diminish and funding continues
to challenge everyone. Wilson (public) and Ellis (school) describe their ex-
traordinary and valuable collaboration, focusing ultimately on the end-user.

There are many ways to engage learners in learning: Crompton talks about
how his project engages students in creating and using hypertext novels.
McEwen, in his comical manner, talks about the book battle - something
most professionals are well aware of. The tips and tactics article talks about

an iTeam created as a peer coach opportunity. Robinson talks about how to




WHAT WORKS

The Possible
Is Now

The CCSS Moves Librarians to the

Center of Teaching and Learning

Kathryn Roots Lewis and David V. Loertscher

|
Webinar Available from AASL: http://www.ala.org/
aasl/ecollab/achieve-ccss or at: http://tinyurl.com/
mb5qulbp

Editor's Note: Portions of this article were reprinted
with the permission of the American Association of
School Librarians (AASL) from the action brief devel-
oped by AASL and Achieve titled, Implementing the
Common Core State Standards: The Role of the School
Librarian.

When we read “The Power of (in) the (Im)possible: Principles
of the Possible” by Ross J. Todd in the December, 2013 issue of
Teacher Librarian,” we enthusiastically agreed that NOW is the
possible for school librarians. If there ever was a future for school
librarians, it is most certainly now. Our excitement about the
role of school librarians is reflected everywhere in the literature
right now -- the tide seems to be turning. As we have discussed
the future of our profession, we are both energized and motivated
by the Common Core State Standards (CCSS) as a driving force in
skyrocketing the role of the school librarian and making the school
library, the center of teaching and learning.

Just by taking a casual glance at the standards, you can see the
possibilities: research, reading, information, writing, text, technol-
ogy: prominent words in the standards are all part of a librarian’s
repertoire. But one needs maore than a casual glance to integrate
the standards, one needs strategies and a deep study of the stan-
dards themselves.

We propose a series of ten initiatives that will push your library
to the very center of learning and elevate your role as your school’s

CCSS possibility. These ten initiatives are outlined in a new ac-

tion brief released as “a joint effort of the American Association of

School Librarians (AASL) and Achieve in support of the Common

Core State Standards (CCSS) designed not only for school librarians

1 Todd, Ross. “The Power of (in) the (Im)possible,” Teacher Librarian, December,
2013, p. 8-15.
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who are supporting higher standards for student learning, but also
for school leaders as they rethink and re-envision the role that the
library can and should play in a major school improvement initia-
tive.” The ten specific initiatives are recommended because of their
potential to make an impact on teaching and learning in a CCSS
environment. The action brief provides action steps and specific
examples similar to the ones in this article to help librarians and
school leaders work together to articulate and define the role of the
school librarian. The action brief titled Implementing the Common
Core State Standards: The Role of The School Librarian is available
free at the Achieve site and the AASL site.”

Let's take a look at how the ten initiatives are being imple-
mented in libraries across the country and how they support the
CCSS. In addition we will suggest how you and your colleagues
can add to a depository of new initiative strategies. How do these
initiatives look at each school level?

First, let's consider the commonalities in the physical space
itself. As we walk through each level of the library, we imme-
diately see a library | learning commons --a safe, vibrant, ener-
gized, information-rich environment. These are simply magical
spaces where students and teachers explore, imagine, daydream,
calculate, inspire, be inspired, reflect, contemplate, discuss, debate,
collaborate, research, create, innovate, think, seek, and learn. Li-
braries are simply magical places for children and adults alike. In
a library, the list is limitless. As we walk through these libraries we
also see maker spaces, where students (and faculty) can create and
innovate with the tools they need and information readily avail-
able to help them with their invention, creation, or innovation.
Flexibility is everywhere. Furniture and technology are meant to
be moved, to be redesigned depending on the task at hand. The
space is truly fluid just like the activities that happen there. In
other words, the activity dictates the design each and every min-
ute.

The thing that is different in each space we visit is what's hap-
pening there. Let's look at each initiative at different levels. We
will start with initiatives 1 and 2 which go hand in hand:

* In an elementary faculty meeting, teachers expressed inter-
est in creating more speaking and listening activities for students
based on the range of speaking and listening tasks defined in the
2 Implementing the Common Core State Standards: The Role of The School Librarian
Action Briefis available at the Achieve site at http://www.achieve.org/publications

or at the American Association for School Librarians site at http://www.ala.org/aasl/
advocacy/resources.




CCSS.
classroom teachers to include a listen-
ing and speaking component in all units.
So, for example, the librarian and the 2nd
grade teachers decided to use a speaking
and listening activity where one group of
students created questions about the topic
being discussed in class, while the other
group of students answered the questions
using ground rules for class discussion
that the 2nd graders had agreed upon. The
ground rules included taking turns, listen-
ing with respect, and responding appropri-
ately. After some practice, the teacher and

The librarian collaborated with

librarian decided to try this activity with
another second grade. Using Skype to part-
ner with the other class, all students were
ahle to practice creating questions, listen-
ing, and speaking. Not only did this ac-
tivity help students practice speaking and
listening, but it also permitted the educa-
tors to check the students’ understanding
of the content and their ability to create
questions.

e In support of a study on genres in the
third grade, the librarian invited faculty
members to read award-winning books in a
variety of genres, Then the librarian invited
all the third-grade classes to participate in a
The students were divided
into small groups of four to five students.

“read-around”.

They rotated from one teacher to another
to hear a short book review about the book
the teacher read. After all students rotated
through all the stations, they went back
to their classroom and worked in pairs to
complete a Google form that asked them to
identify the genre of each of the books re-
viewed. After students completed the form,
the teacher shared results and students dis-
cussed the results. Then students voted on
which of the books they wanted the teacher
to read to the class as a group. This activ-
ity helped build appreciation of all genres
across the curriculum.

* When high school teachers expressed
interest in meeting the 9th10th grade CCSS
ELA standard centered on students being
able to read and comprehend informational
texts, the high school librarian suggested
the creation of an online book club where
9th and 10th graders could gain more fa-
miliarity with narrative nonfiction. The

librarian worked with a small group of
student volunteers to create book trailers
for a number of narrative nonfiction books.
These trailers were posted on the library's
virtual commons site. Students then se-
lected their books using the book trailers as
their guides. The librarian created an Ed-
modo site organized by the specific books
where students, teachers, and the librar-
ian could post comments and discussions
about their respective books. This project
generated broad interest in nonfiction and
lively discussion around a variety of topics
the books covered. Some students joined
several groups. Note: The discussion forum
in MOODLE could be used for this activity
for younger students.

Let's move to Initiatives 3 and 4 which
focus on school culture, research, and col-
laborative learning.

INITIATIVE 3: CREATING A
SCHOOL-WIDE PARTICIPATORY
CULTURE

INITIATIVE 4: BUILDING
CO-TAUGHT R

S IN Bl

EXPERIEI

LEARNING

o A goal of the high school United
States history teachers and the school li-
brarian was to make the research process
more authentic for students. They wanted
students to become researchers. The collab-
orative team decided that the high school
students would transform their more tradi-
tional yearly projects by creating authentic
research opportunities. The students were
studying the Civil War and were interested
in learning more about the conditions and
activities at the present-day site of Civil
War battlefields.
questions they wanted to ask students who
lived near these sites. The librarian found
teachers and librarians in these commu-
nities and the students there had to learn
about the battlefield in their own commu-

The students created

nity in order to be prepared to respond to
the students’ questions. The students who
were asking the questions prepared by first
researching the battle, then they prepared
interview questions for the group of stu-

dents in the battlefield community. The
students collecting the research had to
identify which battlefield site they were
inquiring about. In addition to questions
about the battlefields, students from all
groups began to ask other questions about
each other’s local history. The librarian ar-
ranged for students to collaborate using a
service such as Skype or Google Hangouts.
Their authentic research became part of
their yearly Civil War unit.

* As teachers began to talk about the
Common Core State Standards and the use
of complex text, both literary and informa-
tional, they expressed a desire to have more
opportunities to look at, read, and review a
variety of texts of all types. The librarian
suggested an after-hours text discussion,
similar to a book discussion group or book
club. Teachers were responsible for bring-
ing a different type of document appropri-
ate to their curricular area and standards
each month and discussing why and how
they might use it.
month they discussed primary documents;
the second, informational texts; and the
third, databases. The group discussed text
complexity and curriculum possibilities.
This meeting fostered several co-teaching
opportunities for teachers and the librar-
ian. It also allowed teachers to share many
resources over the course of the year.

Let's move to the next initiative and

For example, the first

how it looks in action:

NITIATIVE &

INTERDISCIP

PROBLE"

INARY
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o 1 6

EXPERIENCES

TAKE ADVANTAGE OF RICH

JAATION RESOURC

AND USEFUL TECHNOLOGY

TOOLS

e Elementary students are encouraged
in the CCSS to pay attention to all kinds
of writing materials, including explana-
tions and information that examine a topic
and convey ideas and information. During
the school’s collaborative planning time,
the fourth grade teachers discussed their
desire to have students solve a problem by
creating an invention that would solve the
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problem. Qut of that planning came a coor-
dinated effort to have students work in pairs
to research their problem. Then each pair
of students used the library's makerspace
to invent their solution. The student pairs
shared how their invention worked and
their creative process with other students
in a Google Doc. Students then analyzed
each invention and made comments about
the accuracy of the descriptions in Google
Docs. After this peer editing, students ad-
justed their explanations to make them clear
and concise. The teachers and librarian de-
cided to culminate the invention unit with
a maker fair at the local public library on a
Saturday morning that let students demon-
strate how their invention worked and how
it was created and to display their writings
that clearly explained their invention and
their work process. Parents loved seeing
and hearing about the students’ work.

¢ The CCSS notes that through extensive
reading from diverse cultures, students gain
cultural as well as literary knowledge. In a
French language immersion school, second
graders were reading aloud picture hooks
in both French and English. The children
began asking the librarian many questions
about what 2nd grade was like in France,
Talking with the classroom teacher, the two
adults thought that maybe they could find a
classroom in France with which to collabo-
rate. Using a resource at the local university,
the librarian found a second grade class in
France that wanted to meet virtually every
week to read a story back and forth using
Skype. The students loved this activity and
learned a lot about the French culture as the
students began to ask questions about one
another’s schools. This extended into more
than just sharing stories and information
about school but also about each other's
custormns. Not only was this a good way to
practice language skills but it also fit into
the social studies and reading cuiriculum.

¢ Ninth grade language arts and social
studies teachers expressed an interest in
having students conduct sustained research
projects identified in the CCSS to answer a
question or solve a problem while demon-
strating understanding of the subject under
investigation. The high school librarian sug-
gested that students investigate a problem
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in their local community. The librarian
helped pairs of students identify problems
in the community by providing resources:
city council transcripts, local newspapers,
and demographic information. The librar-
ian then asked the students to research their
topic as it related to their community. As
they researched, students were asked to
identify and prepare questions for a person
from the community about their topic. Stu-
dents then interviewed a community mem-
ber. The responses from the interviews were
used in their research. The pairs of students
used Google Docs to collaboratively prepare
their research papers and peer edit them as
they proceeded. Students were asked to for-
mulate a possible solution to the problem
they had identified. After all research was
complete, each pair of students shared their
findings and their solutions. Community
members including city council members
and the mayor were invited to and attended
the final presentations.

The next initiative focuses on using
technology for teaching and learning.

* As seventh-grade students hegan
a complex research project, the middle
school librarian noticed that she was being
asked many questions about the process
and resources that were similar in nature.
Many of the questions were about process
The librarian decided to
create short videos and post them on her

or procedures.

virtual learning commons site so students
could easily and quickly get the help they
wanted.
ply demonstrations of how to login to a

Some of her videos were sim-

specific database and how to use its spe-
cialized and advanced search tools, while
others were more complex. This flipped
learning model helped students have ac-
cess to information 24/7.This strategy also
freed up the librarian to help students with
mote complex research issues.

* When school administrators began to
consider how students could collaborate on
learning projects more easily, the librarian

suggested implementing Google Docs, The
librarian trained teachers and then all of
the students. Students learmed how to share
their work with other students and teach-
ers. They began using Google Docs to work
collaboratively and to peer edit. Teachers
found that through collaborative work the
quality of student work improved and levels
of understanding around a topic increased.

Let's consider how initiatives 7 and 8 im-
pact the creation of a school climate where
opportunities for cultural experiences, inno-
vation and experimentation abound.

INITIATIVE 7. CREATING
CULTURAL EXPERIENCE
Jh THE S5CHOOL,
COMVIUNIT Y, AND ACROSS
Tz WORLD

A0

INITIATIVE 8: FOSTERING
CREATHITY, INNOVATION,
FLAY, BUILEDING, AND
EXPERIRAENTATION

e Fourth-grade teachers were discussing
with their librarian how to helps students
learn about explorers and their travels. They
also wanted to incorporate CCSS research
and inquiry skills, including having students
find textual evidence as they researched.
The teacher and librarian explained to the
students that after their research of the ex-
plorers was complete, the class would Skype
with another class also studying explor-
ers. Students would be asked to guess each
other's explorers. The class would only be
allowed to ask each other yes and no ques-
tions that pertained only to the explorers
and couid not use any part of the explorer’s
name. The teacher and librarian explained
that the goal was to identify the explorers
by asking the fewest questions, so students
would have to use their research to help them
formulate the best questions. A group of stu-
dents in each classroom would use a list of
explorers to mark off names as they were
eliminated. So after students researched the
explorers, the students shared their research
in a Google spreadsheet, then developed
questions that they felt would let them iden-
tify the explorer quickly. The teacher set up
a Skype with a fifth-grade class in another




state. Each class was given a different ex-
plorer. The first question the class decided
on was: Did vour explorer come from Spain?
This was a fun activity and forced the class
to think carefully about their questions based
on their research.

e A junior world history classroom
teacher and school librarian were discuss-
ing the CCSS ELA standards that state
students should be able to write claims,
use valid reasoning, incorporate multiple
print and digital sources, and use ad-
vanced searches effectively. Together the
teacher and librarian observed that there
was a singular point of view in the text-
book and began wondering how a variety
of perspectives could be integrated into the
course. Together, they set up a collabora-
tive Google document and each Monday a
discussion of the week was announced.
One week the discussion was about the
space race. While the textbook focused on
the role of the United States in the space
race, the librarian posted an article about
another country's role. The school librar-
ian listed the source of the document she
posted, and then the classroom teacher and
students added articles or primary sources
around the topic as the week progressed.
Each student was expected to read, view,
or listen to at least one item and choose
a different perspective each week to bring
to class for discussion. Every nine weeks,
the teacher and librarian would review the
class discussions and determine how to en-
courage better resources that would stimu-
late the conversations and result in better
research and writing.

Let's take a look at initiative 9. Assess-
ment is a powerful tool that helps a librar-
ian know how students and teachers are
learning and provides guidance on where
to go next.

INITIATIVE 9: ASSESSING THE
RESULTS OF COLLABORATIVE
LEARNING EXPERIENCES

e Research is a primary emphasis in the
CCSS throughout the grades and academic
areas. The high school librarian and the lan-
guage arts teachers wanted to help senior
high school students engage in more authen-

tic research and evaluate their own research
skills in order for them to assess their readi-
ness for college. Students were asked to se-
lect a research topic that related to a topic of
national interest. Some of the topics selected
included: national debt, poverty, healthcare,
and education reform. After using online
and print resources to gain background
knowledge for their work, students then
created questions for five people from vari-
ous backgrounds that they would interview
about their topic. Students then interviewed
their five people. Next students determined
if their findings at the local level matched
the views of people across the country. Stu-
dents analyzed and synthesized their find-
ings to create a research paper. After com-
pleting their research, each student led a
conference with the teachers and librarian
where they shared their research techniques
and reflected on their own learning.

¢ When
teacher and school librarian were collaborat-
ing on helping students navigate a complex
text in science, they decided to have groups
of students find images about the topic of
the text, in one case, the causes of violent

the seventh-grade science

weather. The librarian helped students learn
to use images that were free to access on
the Internet. Then students collaboratively
curated around images that they found us-
ing a collaborative photo tagging tool called
Thinglink. The groups of students then com-
mented on each other's Thinglink. Each
group then edited their work based on the
comments. After edits were made, each
group shared their Thinglink. The students
and (teacher) discovered that peer assess-
ment was a very powerful incentive for
groups to do their best work. When students
were expected to share their work with their
peers, the quality of their work improved.

The final initiative centers on managing
integration, the library learning commons
and technology.

INITIATIVE 10: MANAGING
THE INTEGRATION OF
CLASSROOM, LIBRARY
LEARNING COMMONS
TECHNOLOGY TOOLS

AND

e When the elementary school princi-

pal began discussing moving to a flipped
classroom environment, the school librar-
ian, who worked at two schools, decided
to apply a flipped approach to help his
students have access to information about
books when he was not available. He cre-
ated videos of his booktalks and posted
them online for students to use as they
were selecting books. This idea evolved
quickly: the students wanted to create and
record booktalks for other students. Now
students at both schools share booktalks
and have begun to collaboratively develop
these videos. The principals at both schools
have used this example of flipping in their
discussions of the idea with other educa-
tors. The librarian has now added library
orientation information to his credits.

e When students were doing their an-
nual poetry unit in language arts, the mid-
dle school librarian suggested to the spe-
cial staff of the school, including the gifted
resource teacher, the reading teacher, and
the technology specialist that they create
a makerspace for students in the library
learning commons where students could
create their own book of poetry. Students
had several options. They could publish
their book online, with graphics they de-
signed using special graphic creation tools.
The technology specialist helped with this
project. Other students could work with a
community member who taught bookbind-
ing.
and binding for their books using a variety
of types of paper, including some they cre-
ated themselves. The school staff assisted
the community member in helping stu-

Students learned to create a cover

dents in the makerspace.

USING THE ACHIEVE/AASL
DOCUMENT TO STIMULATE
IDEAS ON WAYS TO
IMPLEMENT THE COMMON
CORE EXPECTATIONS

There is a wide variety of ways to use the
action brief in your school or district. Be-
fore doing so, get a handle on the possible
resources that have already been created:

e Download the Action Brief at: http://
www.ala.org/aasl/sites/ala.org.aasl/files/
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content/externalrelations/CCSSLibrarians-
Brief FINAL.pdf or at: http://tinyurl.com/
mp63aek

e (heck out the webinar recording
{which can be used with your own group)
that is available from AASL: http:/fwww.
ala.org/aasl/ecollabfachieve-ccss
http:{/tinyurl.com/m5qulbp

or at:

e Experiment with the submit an idea
form at: https://docs.google.com/forms/d/
1eaw2SAiz2 A94kcBUANOx Sce5gdDTAAQ-
BR7bTaOHIrpY/viewform or at: http:/fti-
nyurl.com/lznbedh

s See the
https:{/docs.google.com/spreadsheet/
cec?key=0AmAXFFVz2qq dENKY2xYUG
NwhFFhV2tvR054Q 11wYlEftusp=sharing#
gid=1 or at: http:fftinyurl.com/lbeo4oa

submitted ideas at:

Since the purpose of the action brief is
to provide a plethora of ideas of library /
learning commons involvement in Com-
mon Core or any other school improve-
ment initiative, who would benefit from an
idea brainstorm?

® You as an individual teacher librar-
ian?

® You with administrators?

* A group of classroom teachers?

e District or area groups?

¢ Conference workshops?

We recommend that after such a brain-
storm, a small group decide on priorities,
an action plan, and a timeline to achieve
those ideas plus a method of reporting the
results back to the original group.

The best ideas are those that will make
the largest and most direct impact on the
students in your school and those that can
be easily documented. An example might
be helpful in making such decisions.

As a part time teacher librarian who
serves three schools, you decided to spend
half your limited time co-teaching units
of instruction across the three schools and
the other half doing administrative work.
Knowing that you cannot be in three places
at once, you realize you can actually do
that digitally. You set up a knowledge
building center for a unit of instruction
that is taught across all three schools with
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you, the teachers, and all the students be-
ing members of that collaborative digital
space.” Such a showcase demonstrates to
administrators,
teachers the value of having a professional
teacher librarian involved in the elevation

parents, and classroom

of learning experiences in an information-
rich and technology-rich environment.

USING THE ACHIEVE/AASL
DOCUMENT TO DISCUSS
YOUR ROLE WITH YOUR
ADMINISTRATOR

In an old time-management film we remem-
ber, the speaker suggested that you write
down a list of the tasks that are confront-
ing you this week and then divide that list
into three categories: A, B, and C, with A’s
being the tasks that will make the most dif-
ference and are the highest priority. The C's
will be the nitty gritty things like overdues
or shelving, and the B's will be somewhere
in the middie, Then, he suggested that you
reprioritize into just A’s and C’s, Then start
with your A's. Yes, you will have to work
on the Cs, but set aside a minimum time
for those and as much time as you possibly
can for the A’'s. Doing C’s all day may give
you a sense of getting a lot of things done,
and you will be tired, but lack of progress
on the A’s will haunt you. Thus, we all ask
ourselves the same question several times a
day: “What is the best use of my time right
now?" In the five or ten minutes I have right
now, perhaps I can knock a hole in an A by
doing a bit of planning, shooting an email
1o an important persor, or re-arranging my
afternoon so I can get some solid time spent
on my A project.

3 Search for the “knowledge building center” on
Google and download and rename the free tem-

plate there. Tt is now yours and you can change or
modify the template to suit the particular unit you are
teaching. You can also let into this space only those
you want to be involved, The various classes can be
studying together all at the same time or at different
times. They can interact across classTooms ot hot as
desired. They can do projects together or not. They
can communicate across schools or just within the
school. Each participating teacher partner can use

the digital space to accomplish the same or different
projects. And, best of all, you can monitor and mentor
all the teachers and the students without leaving your
desk, or, you can visit the teachers as physically as
possible during the experience. Make sure to include
an assessment of your contribution alengside those of
the teachers so that you will be able to measure your
impact on learning.

Such time-management actions demon-
strate to administrators what you can con-
tribute to teaching and learning in what-
ever time you have and help you make the
case for spending more time doing those
things. In the professional education litera-
ture, there is still an absence of recogni-
tion that teacher librarians can and should
be indispensable in powerful teaching and
learning. Hopefully, the Achieve { AASL
action brief will be a tool to overcome ste-
reptypical ideas as you incorporate the best
of the best ideas into your repertoire.
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